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SUMMARY

Much current educstional research is directed at the

use of transitional media for beginning instruction in

7’
reading. XLittle is known, however, about the past experience

with these phonetic alphabets designed to facilitate the
proéess of learning to read.

. The main purpose of this study is to present the
historical situation surrounding the various attempts to
use transitional reading media in this country during the
nineteenth century. The system-wide introduction of particular
phonetic alphabets are considered in Walthem (Massachusetts),
Gincinnati, Syracuse, St Louié,‘Boston, and Portland (Mesine).
For each of these experiments, tﬂe major characters and
influences affecting the use of a transitional reading
medium are presented in some depth. Certain of these
attenpts at establishing a phonetic teaching method in a
school system have been previously unreported. Similarly,
the course of events concerning the other experiments have
not been considered before in detail.

Extensive use of primary sources was made in gathering

the historical data. A cycle of innovation is postulated

in an attempt to organize the facts and relate the various

" experiments. This cycle involves an enthusiastic

introduction of the transitional medium, a varying period

of continued use, and the eventual discontinusznce of the

method.




INTRODUCTION
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The reading and writing system of the English language is in-
consistent. The traditional alphabet has twenty-six letters by which
the sounds of the language are transcribed. Yet there are about

forty different and distinct sounds in the spoken language. Ob-

viously some of the written symbols represent more than one sound.

English, then, lacks a one-to-one phoneme-grapheme correspondence.

Because of these inconsistencies in the writing system, the

task of learning to read English can become very difficult, Over
the years various methods have been proposed to simplify the teaching
of reading by using systems with a high degree of phoneme-grapheme

correspondence. In most instances, these teaching methods were

designed only for the beginning stages of reading instruction, after
which a transition was made to the traditional orthography. The
problem of sound-symbol relationships would probably be resolved by
general spelling reform, but since this reform is not in the
immediate future an individual who learns to read in a phonemically-
regular reading system must become familiar with common English.

Any initial reading media with a one-symbol one sound relationship

is, therefore, transitional.

One such system receiving a great deal of attention at the

present time in this country and in Great Britian is Sir James
Pitman's Initial Teaching Alphabet (i.t.a.). By using an augwented

alphabet of forty-five letters, i.t.a. achieves a high sound-symbol

correspondence design .- co facilitate beginning reading. Another




initial teaching medium under investigation at the present time
is Fry's Diacritical Marking System (DMS) which makes use of .
diacritic signs to distinguish the different phonemes of a single

grapheme.

Since a large amount of current education research is
focused on the general topic of reading instruction and initial
teaching media, it is appropriate to inquire into the historical
background of this subject., A total evaluation of transitional
reading systems should trace their development in addition to dis-
cussing the current findings. This report will present just such
an historical background by considering the use of these systems

in the United States up to 1900.

Many individuals began experimenting with transitional reading
media beginning in the 1840's. We will treat only those experiments,
however, which were carried out on a large scale, as in an entire
school system, ard for which there are available records. There
were many instances in which a single person conducted small classes
using an initial reading media, but these are not considered. In-
stead, the research deals with the large-scale uses of the teaching
systems, and indications are that sll the major experiments before

1900 are reported herein.

Because of the limitations of time, we could only treat the
facts immediately related to the topic. Underlying influences,

such as political or religious issues, or the trends of developing
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educational philosophy, are mentioned only when they were important

factors in an experimental situation. It was impossible to become deeply

involved in these indirect influences. The importance of such
considerations is realized, but the primary goal of this report was
to establish the historical facts concerning the major experiments

with transitional reading systems.

The experiments are given in essentially chronological order
and are referred to by the iocation in which they were conducted.
In the six experiments reportad, two different transitional systems
were used, Phonotypy and Pronouncing Orthography. Phonotypy is an
augmented alphabet of forty to forty-three characters, in vhich
each letter represents one sound. It was developed by Isaac Pitman
and A. J. Ellis in the 1840's, and is directly related to the
present-day i.t.a. system developed by Isaac Pitman's grandson,
James. As seaen in the sample of Fhonotypy in the Appendix, there
are twenty-three letters from the traditional alphabet, while ¢,

q, and x are not used. Twenty new characters, mainly vowel sounds,
are added to the common letters. Most of the new characters are

elaborations of Romanic letters by mezns of additional strokes or

ligatures.

Edwin Leigh's Pronouncing Orthography, the other widely used
transitional medium, has far more symbols than sounds. Though not

all are shown in the sample page in the Appendix, there were gceventy

distinct graphemes. As a result of this, the form of conventional




spelling is maintaired. For instance, because there are nine

different a's in Leigh's system, it is possible to represent the
various sounds associated with the letter a without changing the
spelling of a word containing the letter. Owing to the complexity
and mumber of the characters, Pronouncing Orthography presents

difficulties in writing, and thus it is only a reading medium.

These two initial reading media were the most widely known
systems in the United States during the last century. There were
others in existence, but the above mentioned were the media chosen
for the major experimental trials discussed here. Other transitional
alphabets did not have as much support, which is evident in that
they wers not used for large=-scale exﬁeriments with initial reading

media.

The e.perimsnts to be reviewed are the use of Fhonotypy in
Waltham, Massachusetts, 1852-1860; Phonotypy in Cincinnati, Ohio,
1851-1858; Phonotypy in Syracuse, New York, 1853-1863; Pronouncing
orthography in St. Louis, Missouri, 1866-1892; Pronouncing Orthography
in Boston, Massachusetis, 1866-1879; and Pronouncing Orthography in
Portland, Maine, 1875-1883, The dates given here are qualified where

necessary by the text concerning the particular locations.

Most of the historical information was obtained from primary

sources, and a reference could have been given for every statement.




To avoid pedantry, however, notes are restricted to direct quotations
and the most important facts. Except for quotations, references are
usually given gt the end of a complete paragraph in order to avoid

breaking the text.




PART 2

WALTHAM, MASSACHUSETTS
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The first large-scale use in the United States of an initial
reading medium took place in Waltham, Massachusetts. In the fall
of 1852, Phonotypy. devised by Issac Pitman, was introduced into

the beginning reading classes of the Waltham school system.

Harrison tells us that Pitman brought out ﬁis first version
of Phonotypy in 1844.1 Between the time it was made public in
1844 and its introduction into the schools of Waltham in 1852,
Phonotypy acquired a very respected group of supporters in the
United States. The attention given to Pitman's alphabet set the

stage for its innovation in Waltham.

Phonotypy was brought to this country by Stephan Pearl
Andrews, a noted abolitionist. While he was in London in 1843
he became familiar ﬁith Phonotypy and Phonography (Pitman's short-
hand method) and returned to the United States with various books

and pamphlets, and enthusiasm for the new systems.

With headquarters in a Boston office, Andrews lectured often
in support of the Pitman reforms. In 1846, Andrews and Boyle
published the first books in this country using the Phonotypy
alphabet. Issac Pitman watched Phonotypy take root in New England

and provided financial and moral support to Andrews and Boyle.2’3

Through the efforts of Andrews and his materials, influential

figures were made aware of Phonotypy. In August 1846, Andrews




addressed the American Institute of Instruction, a group of important
educators including Horace Mann and J. D. Philbrick.4 The lecture

* told of Phonotypy's benefits and of the excellent results to be
5

obtained from its use.

Various small scale experiments were conducted in and around
Boston to test this new reading method. Harrison refers to the
Boston Phonetic School which became a showplace for Phonotypy as

a means to teach relding.6 Dr. James W. Stone, another leading pro-

ponent, did much to draw attention to Phonotypy with spelling con-
tests and reading demonstrations to show the superior results of
using the Phonotypy method.7 Just such a demonstration protably

resulted in the following letter quoted by Dewey:

Dear Sir: July 3, 1851

Having witnessed the exercises of a class
of nine children under your care in reading
phonography, and phonotypy, it gives me great
pleasure to assure you of the delight which
their performance gave me... The children
you exhibited had certainly made moat wonderful
proficiency, and were, in several of the es-
sentials of good enunciation and reading, years
in advance of most children who had been
taught in the old way.

Yours truly,

Horace Hnnns

Mann was a leading figure during that period of American education,

and such an endorsement would carry much weight.




The attention Phonotypy attracted was by no means limited to

the efforts of certain individuals. 1In 1852 the Massachusetts
Teachers Association recommended '""that teachers should study the
merits of the phonetic system by themselves by actual trial in

9

their schools." Similarly, committees of the Massachusetts

Legislature reported in favor of Phonotypy in 1851 and 1852.10
Fries lists various prestigious organizations which recommended
the use of Phonotypy and he indicates that by 1853, 124 schools

in Massachusetts had followed this advice.11

The innovation of Phonotypy into the Waltham school system
was, then, not an isolated incident. It can be viewed against a
background of numerous smaller experiments with this new me thod

of reading instruction.

Waltham, which lies eight miles west of Boston, had a

population of about 5000 during the early 1850's. Of this number,
approximately 800 attended school. This would be a very low
proportion today, but considering that there were 1200. adult
white males, and assuming a similar number of women and a certain
Negro population, plus the fact that many children did not remain

in school, 800 students seems to be a reasonable number.l2

The interested people in Waltham would certainly be aware
of the reading experiments in nearby Boston. The distance to the
city was not very great, even for 1850; and a trip into Boston

was not unusual. Also, Boston newspapers were readily available




and out-of-town newspapers arrived quickly through a fairly efficient
postal service. Waltham was by no means a rural town; it was well

within the influence of the intellectual activity in Boston.

The head of the Waltham school committee at this time was a
Unitarian minister, Rev. Thomas Hill. Hill's activities were by

no means limited to the ministry., He graduated from Harvard College

in 1843, where he had distinguished himself in mathematics and

developed an interest in a host of other subjects. He turned down
an offer for a politién at the National Observatory in Washington
and the prospect of a brillant scholarly career in order to enter
Harvard Divinity School. When he graduated in 1849, he became a

pastor in Waltham and one of the town's most influential citizens;

yet, he did not lose contact with the academic world.13

Hill gave frequent scientific and educational lectures in
addition to his Sunday sermons. He belonged to a circle of friends

at Harvard which met regularly for discussions on a wide range

of topics; and he published many articles and pamphlets in education,

mathematics, philosophy, etc.14

Indicating his ability end reputation as an educator, Hill
became president of Antioch College in 1859, immediately following
Horace Mann in that office, In 1863, Hill returned to the East to
become the twentieth president of Harvard. Before he retired in 1868,
he laid the groundwork for many of the changes made in the structure

of higher education by his own successor, Charles W, Eliot |

-10-




The Waltham townspeople considered Hill to be the authority
on many subjects. One local newspaper termed him "the most uni-
versally learned in science of all the American clergymen."16 This
would be no small compliment considering the high esteem accorded
to ministers then. Not the least of Hill's areas of concern was

education and it is not surprising that he appeared as a member

of the Schocl Committee as early as 1849. He seemed to become the
moving force of the committee, and served as its chairman most of 3
the time he was a member. He took his position seriously and i
addressed himself to many problems concerning education; he acted
almost as the superintendent, visiting each of the schools, examining
th? students and guiding the teachers. One of his biographers

notes that "in these observations on teaching methods there was

a scientific spi?it uncommon in the educational practice of his
day."17 As we shall see later, Hill had a definite sense of experi-

mentation and applied it to education.

Thomas Hill was not an anxious reformer; he approached change
from a critical yet interested viewpoint, As might be expected
from his background already outlined, he was willing to look at

new methods with an open mind. He said of himself:

I am a conservative by birth, by education and
by conviction. Hold fast to that which is good,
is my motto, whether in politics, or religionm,
or education; and I am never ready for any new
thing until I am sure it is not going to destroy
what is valuable in the old. 18

w]ll=~




It is not difficult to assume that Hill knew of Pitman's
Phonotypy long before it was introduced into Waltham and was aware
of the claims being made for its educational benmefits. Once it

vas introduced, Hill was its leading proponent and he did much to

maintain its original momentum.

In September of 1852, Thomas J. Ranney gave several lectures
{n Waltham of the subject of Phonotypy. The School Committee was
apparently quite receptive to the idea of this reform and it was
{ntroduced into all the lowest grades., The school committee report
says, "We allowed the introduction of this system into our schools

as an experiment, having beforehand had good reason to suppose that

it would be succeuful."19

Most of the students bought the First Phonetic Reader from
Ranney. The School Committee purchased the remaining copies and
also appropriated money for the Second Reader and Transition Reader
in order to give the Pitman system a complete and fair test. There
scems to be a definite understanding at this point that the use of

Phonotypy was strictly on a trial bllil.zo

Thomas Ranney appears to have been a traveling agent for
Phonotypy. He joined the Phonetic Corresponding Society in
February 1849. This group had its headquarters in Cincinnati and
its avowed purpose was to keep a watch on the extent and progress

of the phonetic movenent.zl From his home at Picton on Prince
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children."26 He also notes that Phonotypy provides a means of
teaching adults to read and write English. The ~pelling of children
taught with the Pitman system appeared to Hill to be better than

those taught with the common alphabet., This was explained in that

the child's attention was drawn to the oddity of the traditional
spelling. Hill also mentions the healthy moral effect on the

students of seeing the words spelled as they sound, and of developing

an analytical mind.

Elsewhere, we find a rather remarkable example of early testing

procedures as devised by Hill.

Fears were expressed lest this method should
injure the pupils' spellings. 1In order to test
the question, I took pains to procure, several
times, lists of words which had actually been
used in Boston, Roxbury, and other places, with
: the percentages of failures on each list.
Springing the lists without warning, upon classes
of the same grade in Waltham, we always found
our percentages of errors very much smaller than
in other towns, sometimes I think only one~third
as large...27

This type of demonstration would certainly support the use of Pitman's
alphabet; and even though it was not a good objective measure, it

was & move in that direction.

Others corroborated the results of using this transitional
reading system. The local newspaper printed a letter from a member
of the school committee in a nearby town who visited the Waltham

schools in late 1856. The letter praised the reading performance of

«15=




those taught by the phonetic method.28 About the same time, the
Governor of Massachusetts "sisited Waltham and acclaimed the con-

dition of the schools and the excellent reading.29

The New York
Tribune printed a lengthy article in December, 1857 discussing
the use of Phonotypy in Waltham, and commending the improved reading

and spelling of the e;udents.3o

All the reaction of Pﬁonotypy was not favorable, however,

Although the objections are more difficult to locate, there was

opposition to the introduction of Phonotypy from the start. Hill,
in 1863, said the opposition was due to misunderstanding of the
method by some of the townlpeople;31 later he indicates that some
parents were dissatisficd with the system because of the apparent
lack of progresa by their children in the traditional orthography.32
The Tribune article reported that¢ "many parents haves opposed it
bitterly" and gave reasons ranging to the following extremes:
"Some of the Catholics have denounced it as a piece of Protestant
Jesuitism to smuggle heresy int:c their children's mind, veiled by
these unknown letters," or, "Some of the conservative Protestants

have denounced it as a radical measure smelling of ultrailm."33

One of the practical problems with Phonotypy, accordaing to
Hill, is that the students were taught the names of the letters of
the alphabet at home by anxious parents, and were thus confused

before being ready to make the transition to the traditional
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orthography. This is related to the complaint of some parents about

not being able to teach their children new words in the common alphabet.
Both of these problems are due to a confrontation between the con~

flicting methods of spelling.34

Opposition such as this was overcowme mainly through the efforts
of Thomas Hill. He himself was convinced that Phonotypy was a better
method to teacl, r:z.ing. He understood well the problems with the
traditional orthography and the need for a one-to-one relation between
symbol and sound. He was not very concerned about spelling reform,
but saw Phonotypy as a transitional medium for the teaching of reading.
He probably would not have taught his own deughter by this system if

he had any doubts abouts its cffects.

The extent of Hill's commitment is shown in his activities.
Beginning in the winter of 1852, Hill lectured frequently on the
phonetic method. He tried to give common sense explanations to how
Phonotypy worked, and outlined the results of his own experiments
and of others'. He assured people that the transition was gradual
and harmless, and tried to separate Phonotypy from fears of general
spelling reform, Many times he made statements similar to the

following: "We advocate Pitman's Phonetics simply as an aid in ed-

35

cation, and as an introduction to ordinary orthography,"”" or, "y

repeat, then, my assertion, founded upon five years' constant usage
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of the phonetic mode of teaching, both in my private experiments,
and in the Public Schools of Waltham, that it is vastly superior

to the ordinary or A-B-C mode of teaching children to teld."36

Hill's influence and commitment to Phonotypy seemed to combine
to insure its continued use. There was no one in Waltham with the
stature to effectively oppose him on an issue such as this. Land
quotes an article that appeared about the time of Hill's death in
1891 saying that *'he threw himself into that work with great zeal;
his ideas seemed revolutionary, but he brought the town finally into

his way of thinking."37

It is difficult to determine whether Hill exerted the same
effort in support of Phonography, the Pitman shorthand method. Often
Phonotypy and Phonography would come together in a single package
of the "Pitman reforms." Phouography was not introduced into
Waiiham schools untili 1854, two years after Phonotypy. There is no
mention of whether Hill was highly in favor of such action. It is
known that he had learned Phonography by 1852 and used it from time
to time in his personal writing. Perhaps Phonography found its way
fnto the high school curriculum in Waltham by a "halo effect"
surrounding Pitﬁnn's reforms. In any event, the students and the
school committee both approved of its use and in 1856 it was even

being taught in the last year of grammar school.38
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The resistance to Phonotypy seemed to become stronger in the
late 1850's. Hill still mentioned the parents' objections which
had not subsided. In 1858, we find a very telling comment in a
Cincinnati newspaper which reported that Andrews and Boyle moved
their publishing business to New York City because there was

little sympathy in Boston for the phonetic movement.39

The appearance in early 1859 of the "Phonotypic Papers", an
article each week for five consecutive weeks in the Waltham news-
paper, indicates that not all was going well. It would not seem
necessary to explain to the townspeople the justification for
using Phonotypy in such a&n elaborate and precise ma&nner after the

town had employed the system for seven and one-half yelrs.ao

One of these articles says, "The Rev. R. C. Trench has given
a very savage thrust at phonotypy, and the newspapers of this country
have repeated his blow by copying his remarks [claiming Phonotypy
destroys etymologj]."al Trench was the Archbishop of Dublin
and a noted authority on etymology and the English language. The
effect of his statement advising against Phonotypy would only be
compounded in Waltham with its high percent of Irish immigrants and

descendants.,

By this time, Hill was having trouble with his teachers. 1In 1857,
an article on Phonotypy stated that "a teacher in love with the scheme

can undoubtedly perform wonders with it; but the ordinary teachers




employed in the public schools will not do so much.""2 This state-
ment acknowledges the effect of teacher-differences and implies the
result of novelty effects. That is, the teacher who is enthusiastic
about Phonotypy will do well with it. After seven years the novelty
of Phonotypy in Waltham had probably worn off. Hill said in 1861
that "the greatest impediments in the way to reform in school in-
struction are in parents and teachers... Teachers, too, have their
own methods of instruction and it takes time and effort to change

them."43

Hill always had to devote considerable time in instructing the
teachers in the use of Phonotypy, and now in 1859, as before, there
was a continual turnover in the teaching staff. Without novelty
effects to assist him, with constant complaints from parents, and
with the insistence by teachers on their own methods, Hill had some

difficulty in maintaining Phonotypy.

In 1859, Horace Mann, who had gone to Yellow Springs. Ohio,
as president of newly-founded Antioch College, died. The trustees
looked to the Boston area for a replacement and chose Thomas Hill,
Hill accepted the position and took office in September, 1859.
This move ended his active involvement with Phonotypy in the Waltham

school system. After so many years, Hill's name is conspicuously

ebsent from the School Committee Report in 1860.




This same report includes a rather cryptic statement.

The Board have found their labors during
the year peculiarly arduous and trying,
Changes have been made which involved much
labor, and which have subjected them to
much criticism, as these changes were
necessarily made contrary to the wishes

of some, and the good judgement of others.%4

There is no mention of what changes this statement refers to, but
such a statement was hardly to be found in the reports of previous
years when Hill was chairman. Without Hill's prestige and in-
fluence to stand behind their actions, the school committee

apparently encountered a good deal of criticism.

One of the changes the school committee made was to discontinue
the use of Phonotypy. It is difficult to locate in the officisl
records of the committee any direct reference to such action; e.g.,
the reports available between 1858 and 1864 make no specific men-
tion of the method of reading instruction used, nor do they in-
clude text book lists. Harrison states unqualifyingly that Phono-
typy was used in Waltham until 1860.“s Crockett says that Phonotypy
was used "to 1860 or t:hereabcmt:tz."l‘6 We have Hill's own statement
in an article he wrote much later that after he left Waltham there
were no strong supporters of Phonotypy in the town "and in a few
years the system fell into disuse."“’ Although the exact date of
the discontinuance of Phonotypy can not be pinpointed now, there

is little doubt that it was dropped early in the 1860's after

Hill left Waltham.




In his later lectures and articles, Hill attempted to account
for the abandonment of Phonotypy. His reasons centered on general
resistance to change or reform and to the loss of a strong pro-

ponent. He said he was aware of "the strength of prejudice with

which we cling to old ways and resist new methods even when they

are better than the old 48 Despite the results of experiments with

phonetically-regular methods of reading instruction, Hill knew that
towns "have been obliged to abandon them, simply from the difficulty

of overcoming the vis inertia of new teachers and new committeemen,
49

who had prejudices in favor of the old vays." He reported that

vhen he left Waltham "and new members came upon the committee,
and new teachers into the schoecl, there was no one who had the
leisure or the zeal to instruct the new-comers and in a few years

the system fell into disuse through the vis inertia of the novicel."so

Several other contemporary observations can be added to these
reasons given by Hill, The Tribune, as early as 1857, noted that

the student "learns both phonotypy and common type in less time

than he could learn common type alone, although not in so much

less time,ln vas at first hoped." The reason for this slow-down

is given as: 1) the strong opposition discussed above, and 2) "the
lack of teachers who seized and appreciated the peculiar spirit of
the method" and thus used it poorly. The article termed the Waltham

experiment a failure in the sense of not meeting up to the expected

relulte.s1




Conclusion

As with any reform or innovation, there seem to be two sets
of factors which affect the success and life span of the reform.
One type of factor is related to the efficacy of the reform in
bringing about a particular change or in reaching a particular

goal. The alternate set of influences consists of factors un-

related to the effectiveness of the reform system, i.e., external

influences.

Factors or terms directly related to the success of a
transitional reading medium would include such considerations
as reading performance, the time required to develop certain
specified reading skills, the degree of comprehension, and the
effect on other studies, such as spelling and writing. Factors
not directly related to the efficacy of a system would be
financial considerations, community prejudice, personal vested
interests (for and against), general resistance to change,
etc. There is, of course, an interaction between these two
types of influences. The direct results of a system can either
change or overshadow indirect influences of the vpposite direction;
and conversely, if factors unrelated to the efficacy of the

reform are compelling enough, the benefits of the method can

become secondary tn external considerations.




ettt ot it

With this model to structure the review, we can consider the
reasons for the discontinuance of Phonotypy in Waltham, Harrison
offers the explanation that experiments of this type lost their
momentum when they lost their chief proponent:.52 Hill certainly
seemed to be the strength behind the Phonotypy experiment in
Waltham and his own statements are in agreement with Harrisonm,
Crockett says he can give no reasons why Fhonotypy was discon-

tinued.53

The resistance to Phonotypy on the part of both parents and
teachers is also an important factor, manifesting itself in other
ways. The objections of the parents were certainly heard by
the School Committee and would influence their decision, which
was finally to drop Phonotypy. Also the parents' direct concern
with their children's learning progress produced operating
problems in the use of Phonotypy which Hill mentioned above. The
teachers' resistance would also have an effect on the results.
Their enthusiam, or lack of it, for whatever reason, would in-
fluence the observed effectiveness of the method. We can
suppose that the absence of the anticipated time savings would
sefve to strengthen any objections the parents might have con-
cerning reading progress, and reinforce the opinion of teachers
who were not entirely in favor of Phonotypy. The wearing off
of novelty effects on the part of both students and teachers

may have been responsible for the reduced level of time-savings.




Hill's leaving Waltham and the inertia and misunderstanding
which produced the objections to Phonotypy can be viewed as un-
related to its actual effectiveness as a teaching medium. On the
other hand, the lack of expected results seems to say more about
its educational value. If the spelling was so dramatically im-
proved, and if the students read and pronounced better, and if
their minds were generally improved, and if all the other
beneficial claims given above are to be taken at face value,
it becomes difficult to account for the objections to Phonotypy
in Waltham and the eventual abandonment, Perhape the printed
statements of the system's results were based on only the best
students or best classes, because if Phonotypy did all that
was claimed, one would not expect that it should be dropped
from the schools. We can only conclude that the demonstrated

effectiveness of Phonotypy was not sufficient in Waltham to

justify its continued use.
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PART 3

CINCINNATI, OHIO




The School Board of Cincinnat;, Ohio, experimented with the use
of an initial reading medium first in 1851-52, then again in 1858-59.
In both cases, the transitional system was Phonotypy. To follow
strict chronological order, Cincinnati should have been discussed
before Waltham. As was pointed out above, however, Waltham was the
first community to use such a teaching method on a system-wide
basis. Given only the year difference between the beginning of
the experiments in Waltham and Cincinnati, it seemed more appropriate
to begin the report with & city that had conducted a full-scale
trial. In Cincinnati, the use of Phonotypy never went beyond a

few classrooms,

The question then becomes why discuss Cincinnati at all, since
there were so many other small scale experiments. The answer has
several parts. Cincinnati did not introduce a transitional reading
system into its schools, even though it experimented with the very
same system used in Waltham. Therefore, it will provide a contrast
to Waltham and to the cities reported later in showing the relative
importance of various factors. Furthermore, Cincinnati during
this time period was the headquarters of the phonetic movement in
the United States and numbered among its residents Benn
Pitman. The fact that the city's own school system did not use a
phonetic alphabet should be investigated. Cincinnati is also
unique since the School Board, not once, but twice considered the

innovation of Phonotypy to the point of conducting experiments.




In comparison with other cities during the early 1850's,

Cincinnati had a fairly progressive educational system. Between
1840 and 1848, a uniform and regular course of study was set up

1 for each grade level throughout all the city's schools, ! By this
time too, a well-organized administrative hierarchy had been
developed, and in 1850 the position of superintendent was created,
To meet the problems of the large influx of Germsn immigrants

to Cincinnati in the late 1840's, separate classes with German-
English instruction were provided. By 1850, almost 207 of the

students were enrolled in such classes.z

This general forward-looking trend is further reflected
in the School Committee's approach to new text books. 1In 1849,
the high-school principal in the city who performed most of the

duties of a superintendent said:

As the merits of text-books are best tested by
their use in the Schoolroom, it is proposed to
place, occasionally, in the hands of the pupils
belonging to the classes of the same grade, and
pursuing the same subjects of study, text-

books by different authors, and to determine
their merits by the interest, scientific attain-
ments, and practical knowledge obtained by the
classes respectively.

Coupled with this sense of experimentation was a reéluctance to
change a set of text books. The result was a cautious yet intcrested

concern for new teaching methods.
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In 1849 the books used for reading instruction were Sanders'

Primer in the beginning classes, followed by the McGuffey's Readers

up to the high school level.# The use of the McGuffey's Readers

may have been influenced by the fact that the author, William H.
McGuffey, lived in the vicinity for many years previously and
even taught in a Cincinnati high school from 1843 to 1845.7 1In

1850, Swan's Primary Reader was introduced in place of sanders"' .5

Swan's book was arranged to present words in order of increasing
phonetic irregularity, i.e., the first lessons consisted solely
of words that are spelled as they sound, and the latter lessons

introduced words which are less phoneticllly-regular.7

In 1850, Nathan Guilford filed his first report as Superintendent
of Schools in Cincinnati. Guilford was by no means new to the
situation. He had helped start the school system in the city in
1829, and had remained very active in its affairs. He was
called one of the fathers of the Cincinnati public lchools.8 His
was a popularly elected position, and throughout his term there
was friction between him and the School Board concerning the ex-
tent of his authority. Finally in 1853 the legislature allowed
the board to appoint its superintendent, and predictably Guilford

did not get the position.

In his first report, Guilford noted that the primers were

easily damaged or destroyed, and he recommended that they be




eliminated in favor of more alphabet cards. This suggestion was

followed for the very young classes, but Swan's Primer was still

10

used. Guilford was reminded that his post was strictly advisory.
In 1852, the school committee had dropped the use of Swan's book

and substituted McGuffey's Pictoral Primer and Eclectic Spelling

Book for the beginning reading classes. Guilford was disturbed
by this action and objected that the McGuffey book had not been
tried in the schools. He stated further that most of the teachers
preferred Swan's approach rather than the werd method in the

McGuffey text.ll

The School Board adopted a resolution in May of 1851 to conduct
a test on the merits of Phonotypy. Obviously, there were some
active supporters of the Pitman system in Cincinnati, but there is
no mention of who petitioned the board to run such as expertment.lz
It is very probable that the head of such a group was Elias Longley.
As early as 1848, Longley was publishing a weekly phonetic news-
paper with a Cincinnati dateline. In the paper, he often urged the
use of Phonotypy as a means of teaching children to read, and con-
sidered it strictly a transitional oyotem.13 Longley became one
of the leading proponents of Pitman's method in the country, and his
publishing firm issued a large portion of the phonetic books printed
in the 1850'3.14 As we shall see later, longley had detailed

knowledge of this first experiment in Cincinnati,




At the beginning of the next school year, August 1851, a class
was set up using the phonetic reading system. The results of the

experiment are available but were reported from two different view-
points. The ad hoc Committee on Phonetic Teaching reported against
Phonotypy, and whereas this was the official version of the results,

the School Committee eliminated the topic of transitional alphabets

for further consideration. 1In line with this decisionm, Superintendent

Guilford also filed a report against the use of Phonotypy. On the
other hand, the phonetic advocates claimed that the chairman of the
ad hoc committee was opposed to the Pitman alphabet from the
beginning and did not allow a fair trial. The latter report was
made in 1858 as part of an effort to have the School Committee
reconsider the use of a transitional reading medium. The high- -

lights of both reports will be given.

pr. Jerome Mudd headed the subcommittee of the School Board
appointed to investigate phonetics. His support is a very long
discussion of Phonotypy, both as a spelling reform and as a teaching
instrument. The bulk of the report is centered on the theoretical
arguments for and against such a system; little space is devoted
to the actual results of the experiment. The substance of Mudd's
theoretical objections to Phonotypy include most of the common
arguments against such a method seen in the literature of that
period. (Just as many favorable statements from other contemporary
gources could be found as a rebuttal to Dr. Mudd.) Suffice it

to say that, on the basis of theory, the report was overwhelmingly

Y
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opposed to the introduction of Phonotypy. Whether or not Mudd
was prejudiced against the transitional medium from the outset, as

the phonetic supporters claimed, is impossible to say. It is also

impossible to say whether Dr. Mudd let any of his own prejudices

influence the conduct of a fair experiment:.l5

The official report outlines the general experimental design
and gives the results of observations and examinations made by
the ad hoc committee. In general, there seemed to be a lack of
controls and a heavy emphasis on subjective evaluation of progress.
From the results of the various sub-groups, it was judged that the
best Phonotypy students were doing no better than students taught
in the traditional methods. Comparing the observed progress to
the claims of the Pitman system, the report calls the experiment
a failure and recommends it be discontinued.l6 Perhaps the entire
report of Mudd's committee can be summed up in the statement that
"to teach our children first to spell wrong, that they may thereby
more easily and more speedily learn to spell right, is unfounded in

reason, and not at all sustained by the experinent..."17

Superintendent Guilford seconded Mudd's recommendation in his

own report on phonetics. He dealt primarily with the question of

spelling reform, which he considered impractical and unlikely. In
his brief consideration of Phonotypy as a transitional reading
medium, he said, ""To me it seems very clear, that the teaching of

two contradictory modes of spelling cannot fail to puzzle and




confuse young minds, and do a positive injury by retarding their
progress in learning to spell and write our llnguage...“la As
this statement tends to indicate, Guilford drew few of his argu-

ments from the experimental results in Cincinnati.

Considering that the ad hoc committee and the superintendent
agreed in their opposition to the introduction of Phonotypy, it
is not surprising that the School Board approved Mudd's recomnendation
to discontinue the experiment. With the two sources of supposedly

expert testimony both reporting against phonetics, the board could

do little else.

In early 1858, one of the phonetic newspapers in Cincinnati
printed its own report of the 1851-52 experiment. The article
critized Mudd for the way he directed the experiment and for the
nature of his report. Objections to the report were aimed at the
emphasis on theory and the little attention paid to the actual
results of the trial. Mudd is accused of confusing the issue by
discussing spelling reform when the supporters of Phonotypy con-

sider the system as only a means for teaching reading.19

With regard to the actual experiment, the article alleges that

Dr. Mudd badgered the students and disrupted the classes. He supposedly

conducted examinations at the wrong time in the transitional learning

process and gave the Phonotypy students reading passages much beyond

their level of progress. The article refers to public examinations
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of the test subjects in which the phonetically-taught students were
judged ahead of those in the traditional classes, contrary to Mudd's
report. On Mudd's recommendation, the board supposedly stopped the

experiment before the full benefits were evident.zo

The last claim seems substantiated by a petition filed with
the School Board at that time asking for a continuation of the ex-
periment. Among those signing the petition, several are recognized
as important figures in the school system, and most held high level
teaching positions. One of the members of Dr. Mudd's committee
reported early in the experiment that the phonetic students resad
at least as well as those in regular classes and that the trial should
continue. This same member, on the other hand, at the end of the
school year, signed the subcommittee report against Phonotypy and

agreed to the results given by Mudd.

1f the official report is taken at face value, the results cer-
tainly seemed to justify the dropping of Phonotypy. If the news-
paper article is taken at face value, the experiment was biased
against the phonetic mode. It should be noted here that the article
was printed six years after the incident, with the obviocus intent
of re-opening consideration of Phonotypy by calling into question
the previous results. The two reports are simply not coincident on

enough points of dispute to further evaluate the claims.




Besides Longley, another of the major supporters of Phonotypy
in Cincinnati was Benn Pi/man. Pitman left England to come to the
United States in 1852, Up until that time, he had been working in
Great Britain to help spread the reforms of his brother Isaac, i.e.,
Phonotypy and Phonography. He apparently came here to adapt the
systems to this country and to oversee their use. He went first to
Philadelphia for about a year, then moved in 1853 to Cincinnati

here he lived for the rest of his life.’!

One of the first things Benn did in Cincinnati was to establish
a phonetic publishing firm. In partnership with R. P, Prosser, he
began to print initial reading texts in the phonotypic alphabet
and to publish a phonetic newspaper. These activities were obviously
in direct competition with the Longley Bros. The reason the two
firms did not join forces was because of disagreement over various
details of the phonetic alphabet. After meetings and conferences
involving many other supporters of the phonetic movement, Pitman and
Longley resolved their differences, and in July, 1854, announced

they would work togcther.zz

The alphabet they had agreed on was essentially the 1847 version
of Isaac Pitman's Phonotypy. Longley had been using this alphabet

right along, but Isaac Pitman was continually making changes in his

Phonotypy, which Benn had probably accepted. After establishing himself

in this country, Benn then ignored hie brothsr's changes in ordar to
join Longley. What they agreed on became known as the Cincinnati

Phonotypy or the American Phonetic Alphubct.23

L




By late i854, Prosser broke off with Benn Pitman, and began
publishing his own phonetic newspaper early in 1855.24 The reason
for this split is not apparent; Prosser might not have liked the
details of the settlement or possibly he disagreed over the
alphabet. In any event, the new difference of opinion among
the leading proponents of a phonetic alphabet opened the movement

to criticism, as we shall see later.

There is little doubt that Cincinnati had become the center of
the phonetic movement. Pitman and Longley were among the most
vocal of its supporters., Most of the printing of phonetic books

was done in Cincinnati; and at various times, scveral phonetic

newspapers orginated there. Although they had overlapping membership,
the American Phonetic Society and the Phonetic Corresponding
Association had headquarters in the city. As mentioned above, the .
system vas called Cincinnati Phonotypy. Numerous reports were

received there detailing the progress of phonetic experimerts through=-

out the country,., Letters and newspaper clippings from around the

country were printed in the phonetic journals telling of work in

dozens of cities and towns. In most cases, & supporter of Phono-

typy had conducted his own classes on a limited bases, but larger

experiments, such as Waltham or Syracuse, were discussed in the

journals.,

Through the 1850°'s, the Cincinnati school system continued to use

McGuffey's readers, from the Primer upvardes. This fact stands in




contrast to the great deal of phonetic activity in the city. Yet,
even though traditional orthography texts were retained, the efforts
to introduce Phonotypy continued, Various private classes in Cin-
cinnati were taught by the initial reading system. In 1854,
jlliterate adults were learning to read in evening schools with
Phonotypy, and the Cincinnati orphan asylum also used Phonotypy as
a means of instruction. The latter often received inquiries from

the public achools.zs

Although there was some degree of interest and activity, the
School Board did not give the subject official consideration. The
hesitancy at this time to change texts is shown in the statement
of the board president:

The experience of this Board convinces us, that
whilst every real improvement should be watched
and eagerly availed of, the proffers of new text
beoks and modes of instruction so urgently and
unceasingly made by interested persons...should
be regarded with great caution and reserve ,26

The superintendent from 1854 to 1858 was A. J. Rickoff, who seecmed
to be a very competent man., He kept himself, and the School Board,
informed about educational methods and trends around the country, and
often took trips to obtain first-hand observations. During his ad-
ministration, the superintendent became more influential in board

decisions. In 1857, Rickoff issued a long report on methods of in-

struction and courses of studies in which he quoted many authorities

and gave results of the experiences of other school systems. In the




section concerning the teaching of reading, Rickoff significantly does
not even mention the phonetic method; rather, he discusses only the

A-B-C- method, phonics, and the word method.27

Combining the superintendent's ignoring of Phonotypy with the
board's reluctance to change text books, there is little wonder that

the phonetic advocates made small progress in the Cincinnati schools.

Some of the objections to Phonotypy came to light during this
time through various speeches and articles which attempted to answer
these objections. The statement that there was often difficulty
in making the transition from the phonetic alphabet to the trfslitional
system was countered by referring to the various experiments that had
demonstrated otherwise. Parents often objected to Phonotypy because
they couldn't understand it and/or thought their children were not
making good progress in learning to read the common type. Here the
supporters asked the parents to be patient, and went to lengths to

try to explain the rationale behind the method.28

It was often asked why a school should adopt a phonetic teaching
system when the supporters themselves could not agree on which system
was best. This objection arose primarily from the continual changes
made by Isaac Pitman, but it also applied to the disagreement among
the American proponents, In the pages of the various phonetic news~ .o
papers, articles and letters are found indicating a certain amount of
in=-fighting between the members of the movement. As examples, Isaac

aud Benn Pitman eventually wrote articles very critical of each ot:her:ez9
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A, J. Ellis, Isaac's early co-worker, also got into the arguments,
and by the end of the 1850's, Pitman split with Longley.”° All
this could have hardly escaped the notice of the public and would

have been more obvious in Cincinnati.

In spite of the objections, the supporters of Phonotypy were
successful in having the School Board reconsider the system. In
1858, Benn Pitman and C. E. Royce of the Ohio Phonetic Association
visited each of the members of the School Board to discuss a new
phonetic experiment. Then Pitman submitted a formal petition to
the board. The petition was refcrred to the Course of Study
Committee, which was headed by I. J. Allen, "long a friend of our
[phonetic] cauae."31 The favorable report of this committee led
to approval by the entire board, and a trial with phonetics was

arranged in two of the elementary schools of the city.

Some external factors may have 1ﬂf1uenced the decision to permit
Phonotypy a new trial. The bulk of the reports from other cities
were in favor of its adoption and the pressure of these experiments
may have been sufficient to affect the Cincinnati School Board. At
this time, the Waltham experiment was still going on; and closer
to Cincinnati, the Indianapolis Superintendent of Schools reported
the great success of a class using Phonotypy in that city.32 Also
at this time, the press was still giving Phonotypy generally favorable
reviews.33 Lastly, after living in the city for a period of time,
Pitman, Longley, and the others obviously had &an opportunity to

interest influential people in the transitional alphabet,
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Later in August, 1858, the same I. J. Allen mentioned above be-
came superintendent of the school system. Now Longley was confident
of a fair tria1.3& The phonetic classes began on August 24th and

the proponents reported that the arrangements made with the board

had been carried out, and that they were pleased with the start of
the trial.35 Strangely enough, there is no further mention of this
experiment. Other sources indicate that Phonotypy was not introduced
system-wide and that the McGuffey's books were still used in all the
gradea.36 It is not known why or exsctly when the experiment was

discontinued. Given the nature of the phonetics journals, a successful

trial would have been reported; or an unsuccessful trial would have
been discussed in an attempt to explain the reasons for the results.

All that can be said with certainty is that the experiment began

in August but did not comvince the School Board to introduce Faonotypy.

Benn Pitman remained active in Cincinnati until after the turn of
the century. As time went on, he turned more of his attention to
Phonography. The original enthusiasm for Phonotypy in Circinnati

37 and the

secemed to die out, the books eventually went out of print,
journals stopped publication. Dewey has recently pointed out that

1saac Pitman eventually moved away from an augmented alphabet such

as Phonotypy, and near the end of his life published a text with

"no new letters, and almost no diacritics."38

This interesting turn
of events is paralleled in Benn Pitman's life. One of the last

books he published was a first-reader printed in the traditional
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alphabet with the dictionary-type diacritical marks. He said that
sixty-three years of experience had shown him that an augmented al-

phabet was too drastic a change to be accepted.39

Conclusion

The history of the use of an initial reading medium seems less
clear in Circinnati than in other cities. The details of the first
experiment are given from two different sources and are at variance

concerning the results of the trial with Phonotypy. Six years later

another trial was begun, but the progress of this test is not reported

in the official records of the School Board nor in the various
periodicals devoted to the phonetic movement. The eventual outcome
of this latter experiment is that Phonotypy was not introduced into

the school system.

The results of the first experiment in Cincinnati, according
to the official report, showed that Phonotypy was not as effective
as it vas claimed to be for the teaching of reading. The duration
and limited extent of the triai tend to indicate that external in-
fluences, such as teacher and community opposition, did not play
a large role in deciding the first outcome. The ciaim that the
experimert was unfairly conducted and that the major figures were
initially biaseld sgainst Fhonotypy must definitely be considered.
If this claiwm is true, no concgusion can be drawn concerning the

effectiveness of th aching method. If, on the other hand, the
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results given in the official report are fair and accurate, the

demonstrated efficacy of Phonotypy would support the decision not

to innovate.

The background activity of the supporters of the phonetic system
in Cincinnati would have mixed effects on the school authorities. The
newspapers reported almost weekly of numerous experiments showing
favorable results, and devoied many articles to explaining Phonotypy
and rebutting the objections. The personal influence of the ad-
vocates on friends should be considered also. Contrariwise, the public
arguments among the supporters hurt the cause, since these disagreements
were often mentioned along with the theoretical and practical reasons

for not introducing the system.

Results of the second experiment cannot be directly discussed.
Three possible explanations can be offered, however, as to why
Phonotypy was not introduced into the schools. The trial may have
been arbitrarily discontinued before valid results were obtained, or
conducted in a biased manner to give negative results. Secondly,
factors unrelated tc the system's efficacy, such as financial pressure
or hesitancy to change books, may have exerted a greater effect on
the eventual decigion of the school board than weak positive results
in favor of Phconotypy. L&stly, a fair test may have given clear in-
dication that the phonetic alphabet was no better in teaching reading
than the traditional methods. Further investigation may indicate which

of these possible conclusions apply in this case.
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PART 4

SYRACUSE, NEW YORK




Another community which initiated a wide-spread innovation with
a transitional reading medium was Syracuse, New York. In 1852, the
School Board of the city conducted a small-scale trial with the
Cincinnati Phonotypy and in the following year introduced it into
all the schools. Phonotypy continued in use of a system-wide basis
until 1866. There seems to be no evidence that Phonotypy was employed
on such a large scale again in the United States during the time

period covered by this repert.

In 1850, the School Board adopted the first complete list of
text books to be used in the schools. As in other cities, this was
an attempt to bring some uniformity to the course of study. For
beginning reading the list prescribed Webb's alphabet cards and

Sander's Remderl.l The texts were changed by 1855 and Webb's Readers

had replaced Sander'l.z According to Fries, Webb's series consisted
of the word method approach to reading 1notruction.3 These books
continued in use until the innovation with Phonotypy several years

later.

The action of the full board in approving text books does not
accurately reflect its primary concerns at this time. Most of the
matters before the board dealt with the finances and property of
the public school system rather than with classroom matters and
details of educational practice. This latter type of work was donc
by subcommittees which would, in turn, present their reconmendations
for rubber-stamp approval. 1In 1858, for example, there was not a
single negative vote on the reports or resolutions offered by ﬁhe

various lubcounitte’el.4




The School Board was made up of commissioners elected from

each of the wards in the city. This group, one of the most important
and influential in Syracuse at the time, would then choose its own
officers. The Superintendent of Schools was also ex officio clerk

of the board. As clerk, he acted as secretary and agent of the board;
as superintendent, he performed the usual duties associated with

that position.

At the organization of the new School Ccomittee in March, 1855
George L. Farnham was elected superintendent, a position he held
until 1863. He had been in the school system for some time previously
as a principal. He and his wife, a local teacher, had been thought
so highly of that when a nearby town offered them a greater salary,
Syracuse responded in kind with a raise. Thus, when he started as
superintendent, he was quite familiar with the educational situation.’
Farnham was a warm supporter of Phenotypy. As we shall see, it was
partly through his efforts and influence that the phonetic medium
was used in Syracuse, There are many parallels to the case of Thomas

Hill in Waltham.

In April of 1857, a new committee was created by the board

for the purpose of "examining and reporting upon the text books to

6

be used in the Public Schools of the city." One of the members of

the subcommittee was Joseph A, Allen, an active and progressive in-

7

dividual in the area of education. He, too, was laterested iu seeing

the experimental use of Phonotypy in the city. Farnham writes that
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vwithout the intelligent and active cooperation of Mr. Allen, who
has recently returned from the East, where he has taken great pains
to inform himself on the subject, we should not now be able to

test its merits.“s Allen had perhaps gone to Waltham to see Phono-

typy in actual use.

At a board meeting in September, Allen moved that the super-
intendent "procure elementary works on the subject of Phonetics
at an expense of $15, for the purpose of testing the meicits of that
system, as compared with the method now used to teach children to
read.“g The board adopted the resolution, and by October 1st three
"very intelligent teachers" were conducting beginning reading
classes with phonetic texts, under the careful supervision of Super-

intendent Plrnham.lo

These classes evidently gave good results., In December,

Farnham wrote to the Longley Bros. ordering the Phonetic First Reader

which was used after the Primer and Cards. He commented, "The
experiment of teaching with a perfect alphabet is succeeding very
satisfactorily. The prospects now are that it will be generally
introduced into our lchooh."11 The superintendent was obviously
pleased with the progress made usiag Phonotypy and wvas gaining support
for a system-wide innovation. The following March, 1858, Commissioner
Allen submitted a report from the subcommittee on text books recom-
mending a revised course of study which included the phonetic mode

of reading instruction. The report was accepted ani Fhonotypy was

adopted for the school year beginning in the fall of 1858,12

=H2=




In the years immediately following the general introduction of

the initial reading system, the reported results were almost uniformly .
favorable to its continued use. The official reports of the super-

intendent detail the benefits of Phonotypy, such as improved pro-

nunciation, better spelling, the development of a more critical and

analytical mind in the students, improved reading ability and a

general beneficial effect in other subjects.13

In regard to pronunciation, Syracuse had a sizable German
population at the time, with lesser numbers of Irish ard English.
Farnham says that after a short time with phonetic instruction, the
accents were corrected and the students "completely lost all their

peculiarities of pronunciat:i.on."l4

The phonetic supporters themselves had been anxious about
spelling performance after the transition to traditional ortho-
graphy because of the confusion that might be created by using two
different alphabets. In discussing this matter, Farnham refers
to one class which had made the transition and reports that they
wexre better spellers than those taught in the usual manner. The
explanation was that the phonetic students noticed and remembered
the irregularities of common spelling. There is no mention of

15

how this evaluation was made. 1f, indeed, spelling tests were

used, it would be important to determine the number of phonetically-

regular words vs. the number of phonetically-irregular words to ‘




see if this conciusion is warranted. It would be expected that
students taught with a system such as Phonotypy would do better on

a test with a greater number of phonetically-regular words.

Other results claimed from the use of Phonotypy seem to be
mors subjective. The "spirit of careful attention" is awakened;
the constant analysis required by the method "will greatly in-
fluence and elevate the whole character'"; the careful instruction
in phonetics is "felt upon the whole schocol"; the phonetic students
"seemed to more readily comprehend the principles of the other
branches presented to them'"; etc.16 This type of statement is

difficult to discuss.

Along with the favorable results, Farnham also reported the
problems and opposition to the general introduction of Phonotypy.
Many of the teachers had ''grave doubts' about the change and did
not understand the system. To counteract this, Farnham put the best
teachers in the primary grades, paid them the highest wages, watched
their progress, and explained the workings of the phonetic approach.
The parents, too, objected to the strange alphabet which their
children had to un-learn in going to traditional orthography. This
problem was overcome, according to Farnham, by providing the text
books free to the students (at this time, they had to buy their own
books in the public schools), and by preventing the books from

being taken home until the student could read well.17
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In the first year of the innovation, Farnham relates that the
teachers instructing the phonetic classes were apprehensive about
the transition to the common type. Farnham wrote to Thomas Hill in
Waltham regarding the best method to make the transition, Hill

suggested simply going from the Phonetic First Reader to a traditional

second reader. This was done with '"scarcely a perceptible jar" and
the "pupils were found to read with nearly the same readiness in

the new books as in the old."

In general it seems that whatever opposition there was in the
city to Phonotypy was not very strong oOr well organized. In 1859,
Farnham said that the "parents are apparently satisfied with the

progress their children have made,19

and later, estimated that in
a vote "five to one would say give us Phonetics."zo In newspaper
articles, Farnham was commended for his work and there seemed to
be little disagreement with his educational practi.ces.z1 At the
least, this indicates that Phonotypy was not a large point of

contention in school affairs.

It is interesting to note that the official reports do not
claim a savings of time for Phonotypy in reading progress. A
close look at the courge of study tables, however, shows that the
reading program was accelerated, For instance, in 1855, before the
introduction of the transitional alphabet, the student was expected

to finish reading Webb's Second Reader by the end of the third

grade. In 1858, the first year in which phonetic texts appeared in




the course of study, Webb's Second Reader was entirely completed

two-thirds through the second grade. The four trimesters gained
here between the second trimester of the second grade and the end
of the third grade were used to finish an additional reader. By
1861, after Phonotypy had been in use for some time, a slight
slow-down is observed. The phonetic reading in the first grade

was spread out and Webb's Second Reader was not completed until

the end of the second grade. This loss of a trimester is probably
due to the experience of several years use. Comparison of the
reading program through all the grades during these years can not

be made because of text book changes.22

The progress of other experiments with Phonotypy seemed to
have little effect on its use in Syracuse. Farnham knew Hill and
the Waltham experiment, but the phonetic alphabet started in
Syracuse later than in Waltham and then continued in Syracuse five
or six years after it was dropped ia Waltham. The results of the
Cincinnati trials would certainly not have a positive influence
on the continuation of the system in Syracuse, The actions taken
on the initial reading system in Syracuse seemed to be largely

independent of other cities.

Late in the year of 1861, one of the principal supporters of
the experiment moved away from Syracuse. J. A. Allen, who helped
Farnham initiate and conduct the trial, went to Massachusetts to

become the head of the State Reform School. Allen's interest in
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the phonetic movement is reflected by the fact that he continued to
lecture on the topic through the 1870's. It seems likely that while
he was still in Syracuse, Allen actively assisted Farnham in super-

vising the continued use of Phonotypy.23

At least as early as 1861, there were attempts to remove Superin-
tendent Farnham from office. It appears that these efforts were based
on political considerations rather than on educational matters. E.g.,
after the organizational meeting of the board in March, 1861, the
mayor of Syracuse expressed his disapproval at the introduction of

politics into the affairs of the schools.24

Then again in March, 1862,
Farnham had difficulty being re-elected clevk and superintendent, as

the voting went to six ballots.25

The political situation during this time is set against the
background of the Civil War. Farnham was a Unionist and took an
active part in political affairs. He also supported the policy of
integrated schools, Syracuse being one of the few cities which had
such a policy at that time. These views together resulted in his

failure to obtain re-election in 1863.26

The Democrats practically
swept the city-wide elections in March of that year. A contemporary
report says the sweep was not due to actual support to Democratic
ideas, but rather to fear of being drafted, fear of the increasing
number of Negroes coming into the city, and general dissatisfaction

with the wur.27 Four of the eight positions of School Commissioner

were elected in 1863 and the Democrats took all four.
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Two days later, the Democratic newspaper proclaimed the schools
were going to be segregated.28 Obviously, Farnham's job was not secure.
Later that month the new school board met and the Democrats held the
majority. They "insisted that their party should enjoy the fruits of
victory," and that the schools should be "under the charge of a
Superintendent who was of their political faith."29 Thus Farnham
was not re-elected. The outgoing board passed strong resolutions
commending him for his service and regretting the circumstances of

his retirement.3°

Though the Demorrats were in control of the board, they could
not agree among themselves concerning the post of superintendent.
After more than 200 ballots in several days of voting, the two Demo-
cratic candidates opposing Farnham withdrew in favor of a compromise
candidate, who was immediately elected. The new superintendent was
Charles E. Stevens, a young lawyer who had recently moved to Syracuse.
He had had no experience teaching, but was "a Democrat of the most

steadfast faith." This was apparently all that the board required.31

Several members of the board proposed that the offices of
clerk and superintendent be separated. This was seen as "an attempt
to cover up, or provide against the possible incompetency of the
present clerk."32 In view of this typu of criticism and his lack of
experience in educational matters, Stevens acted to maintain the

status quo. He sought out the advice of the teachers in regard to

clagsroom affairs and took a conservative approach in his decisions.




He had a difficult time simply maintaining the schools. Politics
became the primary consideration in making appointments within the
schiool system and often a principal or teacher was appointed by
the board without suitable qualifications and against the wishes ‘
of parents, In this regard, Stevens tried to resist any mass changes
in the school personnel, During his three years in office, then,

33

no drastic actions were taken, This applied equally to the

course of study, and Phonotypy continued in use.

By 1865, with the end of the Civil War, political considerations
were essentially eliminated from the activities of the school board.
Appointments were no longer made on the basis of party affiliation.
At the organization of the new school buard in March, 1866, Edward
Smith was a candidate for superintendent against Stevens. The
voting started as a deadlock, but Stevens withdrew his name and
urged the election of Smith. Smith was promptly named to the office,

which he held uatil 1889.34

Edward Smith had been involved in the Syracuse school system
for quite some time. As early as 1850, he was listed as principal of
one of the schools, Later in the 1850's he resigned to devote most
of his time to farming, but even then he taught during the winter
session, He returned as a regular principal about 1860 and held

35

that post until he became superintendent, Smith is credited with

"having advanced views concerning all matters pertaining to the
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common schools.“36 He kept abreast of the educational trends, and
knew of the activities of school systems in other cities. In the

ensuing years, he had a strong influence on the schocl board.

One of the first actions taken under Smith's administration was

the discontinuance of Phonotypy. He reports, "At a meeting of the

Board, held at the commencement of the year [1866-67 school yeaE],

the course of study was revised. The principal change made in
g the course was in the primary grade, by substituting the Phonic
[ and Word methods of instruction."37 The exact details of how this
change came about is not clear since many of the official records

for the Civil War period are unavailable. Smicth does indicate the

reasons for the action:

T _LBesides its benefits, Phorotypyl...had also

- its disadvantages, one of which was the strong
prejudice in the community against so wide a
departure firom established usages; but the
principal one was the use of so many characters
which were learned, and then dropped upon 18
entering other books used in our schools,...

In dropping Longley's Charts and phonetic texts, the School Board

adopted Sheldon's Alphabet Charts and Cards, and the Union Readers.3?

After the change to the phonic and word method approach in the
i above books, Smith reports that the reading progress was as good as
| ‘ that obtained with the phonetic method; and several years later, he

continues to praise the use of phonics for reading instruction.“o




He did not notice much change in shifting from phonetics to phonics,
and considered the major difference to be the use of the common al-
phabet in the lat'.t:e::."'1 The phonic method became rooted in Syracuse,

and, in conjunction with other methods, was used at least through

the 1890's.

Conclusion

There seem to be several probable causes why Phonotypy was
abandoned in Syracuse. Both Farnham and Smith refer to the community
reaction against the augmented alphabet, but their statements con-
flict concerning the extent cf this objection. As shown above, Farnham
reports that he overcame this difficulty by the way in which he
{ntroduced the books, and that most of the parents were satisfied
with the results of the transicional medium. On the other hand,

Smith states at the time the phometic method was dropped that there

was atrong prejudice against the system, prejudice based on the strange
alphabet and on having to learn two modes of spelling. It is posaiy}e
that Farnham, a leading figure in the city, could have overestimated
the support for Phonotypy or the extent of the objections was simply
unknown to him. Possibly, he may have accurately reported parental
reaction in the early stages of the innovation, but the objections
could have increased to the level indicated later by Smith as the
novelty effects diminished with time. This explanation is difficult

to test because vf the gap in records jmmediately preceeding the

discontinuance.
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Besides community objection, we find another possible reasca for

dropping Phonotypy which is more directly related to reading skills.
After Farnham left Syracuse, he remained active in the educational

field and held a variety of positions. In the 1870's he began to

formulate the senternce method of learmning to read. 1In this method

or letter of the alphabet. 1In a discussion of various techniques

the sentence is the basic unit, rather than a single word or syllable
of reading instruction, he mentioned his association with Phonotypy:

| In 1858, the phonetic system was introduced into
[ the schools of Syracuse, New York, and for a time

| it was thought that the true method of teaching

r children to read had been discovered. After a

\ trial of five years, however, it was seen that while
} pupils learneG to read by this method in much less

* time than usual, and attained a high state of ex~
cellence in articulation, their rea:ing was nearly
as mechanical as before, and few of them became

| good spellers.

This ex post facto evaluation indicates problems in spelling and com-

|
i prehension.
r
|

Farnham stated early in the experiment that the phonetically~-taught

students were better spellers than the students taught in traditional

orthography; but later, as quoted above, he contradicted his previous
statement and referred to difficulties in this area. His mention of
"mechanical” reading with Phonotypy is in direct contrast to the
emphasis in his sentence method on understanding of content. It should
be recalled that when phonetics was dropped in Syracuse, the word

" method was introduced along with phonics. In addition, Object Teaching




was also introduced. (The rationale of this latter technique was "to

teach things and ideas in connection with words, which are but arbitrary
signs."43) Thus, there was to be a distinct shift of emphasis to con-
cepts and to an understanding of the meaning of words, as opposed to
phonetic analysis and drill. The implication seems to be that Phono=-
typy did not produce the desired results in this aspect of learring to

read.

There are several other factors which may have influenced the
outcome of the phonetic experiment. After Farnham left the position
of superintendent, Phonotypy did continue to be used. We have seen,
however, that the poiitical gituation created a status quo policy in
regard to educational matters guch that the method of reading instruction
was not changed. Perhaps Parnham's leaving actually signaled the
approaching end of the experiment, Possibly, Phonotypy continued in
uge for a few years because of momentum it had attained and the con-
gservative policies of the superintendent, but then when Smith took
office, Phonotypy was promptly dropped., After Farnham, there seemed
to be no influential supporters\pf the phonetic method in Syracuse to
provide the moving force for continuation of thekexperiment. Except
for the time delay due to the political considerations, the situation

in Syracuse resembles that in Waltham,

The irregularity of attendance throughout the late 1850's and
1860's could have had an unfavorable effect on the experiment. In

1853, more than one-half of the registered students attended classes

-63-




for less than four months total during the ten-month school year.44

By 1870, the figures are somewhat improved, but still more thar half

of the pupils were in school less than eight months.*>

Again, the figures during the Civil War are not available, but
some disruption in attendance is expected. This lack of regular class
attendance would certainly interfere with the effectiveness of any
teaching method. Yet, since it was a common situation at the time,
and existed before and after the phonetic trial, it is doubtful that
attendance problems had a relatively large adverse effect on Phono-

type. Evaluations were made on a comparative basis; and in the practical

application, the apparent effectiveness of the phonetic method plus the

opposition to it did not provide for its continued use.
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The next major experiment with a traditional reading system
which we will consider is the use of Leigh's Pronouncing Orthography
in St. Louis. Leigh's method, which had recently been developed,
was tried in one of the city's schools in 1866, and in the following
year was introduced into all the beginning reading classes. The
method was employed in the school system until approximately 1892.
This 25-year period of use is the longest life span of any of the

experiments with initial teaching media discussed in these pages.

Phonetic reading instruction did not suddenly appear in St.
Louis in 1866, but had a definite history going back into the 1850's.
Among its earliest-known supporters were Dr. Edwin Leigh, a resident
of St. Louis, and William T. Harris, the important American educator.
Leigh had been interested in the entire question of phonetics and
spelling reform since about 1840, and devoted much of his attention
to the subject. The culmination of this work was the development

of his own transitional reading system, thg¢so-called Pronouncing

Orthography.1

william T. Harris, who eventually became Superintendent of
Public Schools in St. Louis and, later, U. S. Commissioner of Ed-
ucation, was perhaps the leading figure in the use of leigh's
method in that city. Harris went to St. Louis in 1857 after he
dropped out of his junior year at Yale, and began supporting himself

by teaching Pitman's shorthand, Phonography, in evening classes.

Soon he was hired as an assistant teacher in the city's schools, a




position which was the lowest rung on the ladder; at the same time,

he continued teaching shorthand.?

There is no doubt that Harris was well aware of Pitman's Phono-
typy when he arrived in St. louis. Speaking much later, Harris said
he first became interested in Phonotypy in 1851, mainly through the
writing of A. J. Ellis.3 Harris would have been only sixteen years
old at the time, so one may wonder at the extent of his interest;
but he kept informed on the subject and was a warm supporter of

Pitman's reforms in his early days in St. Louis.

Phonetics was one of the major topics of discussion at the Annual
Meeting of the Missouri State Teachers' Association in 1858. Edwin
Leigh, who had a considerable amount of prestige and influence in
the region, opened the phonetics gsesslon with a report on the use of
Phonotypy as a transitional means of teaching reading. He outlined
the favorable results of previous experiments with the method, showed
examples of the texts, and explained the theory behind the system.
Harris next spoke on the application of Phonotypy to general spelling
reform and explained why such a reform was desirable. It seems evident
that Leigh and Harris were the two major characters with regard to

the subject of phonetics in St. Louia.4

Many of the teachers returned from the meeting in favor of the use
of Phonotypy, and the School Board arranged to conduct a trial in

several primary schools. One of the friends of the movement even agreed




to provide the necessary books. Early in 1859, three schools began
using Pitman's augmented alphabet and the supporters reported fine

progress.5

One of the factors which may have influerniced the school committee
to experiment with Phonotypy was the lengthy discussion on the
phonetic system which appeared in the 1858 Annual Report of the
Superintendent. The superintendent said he included the statement
by an unnamed author, prcbably Harris, as a matter of information
because of the attention being gained by the system. The report gives
the theoretical background concerning the irregularity of traditional
orthography, refers to numerous experiments in Great Britain and 1
the United States, lists the practical advantages of Phonotypy, and
suggests that "some experiments should be instituted, on a small
scale at first, which shall practically decide upon the feasibility
of the introduction, in whole or in part, of the system into our

Public Schools.'

The 1859 Annual Report, issued after the beginning of the Phono-
typy experiment, makes no mention of the results. It does include a
discussion on Phonography which refers indirectly to the phonetic
method of teaching reading, but implies that Phonotypy was no longer
used in any of the Primary schools.’ Other than this, and the report

of good progress by the phonetic supporters mentioned above, we find

no information concerning the outcome of the experiment or what
happened to Phonotypy in St. Louis. Later material makes it clear,
however, that Pitman's transitional system was not introduced into

the schools at this time.
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Although this failure to obtain the general innovation of Phono-
typy, for whatever reasons, must have been discouraging to thLe advocates,
they still remained active. By 1866, they had gained enough suppert
to arrange £fnr a trial‘of Leigh's Pronouncing Orthography beginning in

the fall of that year. The experiment, involving Sargent's Primer

transliterated into Leigh's alphabet, was conducted at the Clay Schocl.8

The principal of the Clay School at this time was none other
than William Harris. Over the years he had moved up through the ranks
in the school system, and was now directly in charge of the phonetic
trial, It seems quite likely that Harris was instrumental in arranging
for such an experiment to be conducted in his own school, although
his exact role is difficult to assess.’ In March of that school
year, 1866-67, Superintendent Divoll, who was in 111 health, appointed
Harris to the post of assistant superintendent and was thus choosing
Harris to be his successor. As assistant superintendent, Harris filed
the official report of the results of the experiment with Pronouncing
Orthography. This report then appeared in the published Annual

Report of the Superintendent.lo

Harris wrote that Leigh's system gave "most satisfactory results"
at the Clay School. Foreign accents were eliminated and pronunciation
was greatly improved. The class was spelling well after the tran-
gition to the ordinary alphabet and the process of learning to read

took less time than was required with the normal version of the text. 11




Later Harris reported that the progress had been slow at first, but
after a quarter of the year, the results were more encouragiag. He
said the transition had been made easily and that a comparison with
a class in the traditional alphabet showed the advantages of Phono-

typy in pronunciation.l2

In August, 1867, the School Board introduced Leigh's phonetics
into all the beginning reading classes. They had seen an actual
demonstration of the method and were quite pleased. Although the
above official report appeared after the board's action, Harris
quite likely informed the committee members personally of the results
in much the same terms as found in the printed text., A contemporary
of Harris commented that Leigh's method was used system-wide because

of Harris' urging.13

Thus, the school committee substituted Leigh's Phonetic Primer

and Charts for the common-alphabet edition of Sargent's Primer and

Charts. Up to this time, reading instruction had been done by the
word method and the A-B~C method, but now a phonetic approach was
used in the first grade and phonetic drill was combined with the word-
method in later grades, A year after Leigh's alphabet was intrcduced,

the entire series of Sargent's Readers was dropped in favor of the

McGuffey's Readers, including Leigh's edition of McGuffey's Primer.

During the 1867-68 school year, Harris was elected superintendent

by the School Board after his predecessor resigned from the position.ls

As superintendent, ".: <is did much for the St. Louis schools




and developed a national reputation for them and for himself. He

is recognized, along with Horace Mann and John Dewey, as one ‘''whose
thought has most affected the creation and development of the present
philosophy of the American public school."16 Harris did not limit
himself to educational matters. He wrote prolifically, and his works
include philosophical commentaries, biographies, reviews iun law and
science, etc. Yet one of his major concerns was always education,
and after he retired as superintendent in St. Louis in 1879-80, he

eventually became U, S. Commissioner of Education.

During Harris' administration, the enrollment in the public
schools of St. Louis almost tripled due to the westward migration
across the country. To add to the problem of sheer numbers, much
of the increased population was foreign. 1In 1870, approximately
45% of the registered students were of German parents, and other
nationalities were also represented.17 In meeting these and other
practical problems, Harris formed his ideas on education, including
frce tuition and text-books, co-ed classes, provisions for kinder-
gartens and colleges, and similar modern 1deas.18 He also watched
closely over the progress of Proncuncing Orthography and discussed

the topic frequently in his superintendent's reports,

Harris listed the savings in time as one of the major benefits
of Leigh's aystem. He often said it required about one-half the time

of the traditional methods, time which he would arrange to devote

to reading acknowledged pieces of literature. As before, he stated




spelling was improved because the student would notice the peculiarities

of the common alphabet and its multiple sound -symbol relationships.
Better pronunciation resulted, which was especially important in

St, Louis where the population was so heterogeneous.19 He went on

to say that reading became a pleasure and was more interesting to

the pupil and that the amalytical training of paonetics generally
improved the mind and made "better arithmetic and grammar scholars...
more wide~-awake and attentive."zo The phonetic students aiso received
proper moral training by avoiding the harmful effects of the in-
consistency in common spelling. The pages of the Annual Reports have
many similar statements as Harris continued to make favorable

remarks on Leigh's system,

In discussing the use of Pronouncing Orthography, Harris also
referred to the problems he encountered. He reported that at the
beginning many of the teachers 'were very hostile to the innovation."21
He said, though, that most of this opposition disappeared within a
few months,after they had an opportunity to wor' with the system
and observe its results. The teachers had not been given much
{nstruction in the use of Leigh's method during the first year of
the innovation, and this probably caused some uneasiness. At the
end of the first year, Harris set up guidelines for teaching with
Pronouncing Orthograpby based on his observations during classroom

visits.
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One of the modifications made was that the students wevre required
to learn the names of the letters of the alphabet from the start of
the course. Normally, only the sounds of the letters vere taught,
and spelling by the names of the letters was not done until after
the transition to the common alphabet. By learning words alphabetically
and phonetically at the same time, Harris reasoned‘that the transition
became a continuous process. One of the causes for this change was
parental reaction to Leigh's system. Because the student did not
immediately learn to recite the alphabet or to spell by letter,
"parents were apt to get impatient at the apparent slow progress of
their children."22 Scme of the teachers had tiied using this modified
approach of Leigh's method, and Harris ordered its general use after

he saw the good results.

Many of the comments given above could be classified as sub-
jective evaluations. A more objective appraisal of actual reading
progress can be found in course-of-study outlines which gpecified
the required reading assignments. Such outlines are available for
the St. Louis schools during the period here in question. These are
significant because the course of study "receives slight wodification
from year to year, to adapt it to the actual average results attained.“23
A comparison of the outlines before and soon after the general in-
troduction of Pronouncing Orthography shows a definite acceleration
in the reading program with the use of the phonetic system. The
assignments, however, do not support Harris' claim that the time saved

is one~half the amount of time required for learning to read in the

traditional texts.




For the first several vears of the experiment, there was a
speed-up in the early grades of the reading program each year. By
the upper grades, however, the changes had washed out so that the
fifth graders in 1868 were reading the same assignments as the fifth
graders in 1870, Specific comparisons with the course of study
before 1868 are tenuous because of the change of reading texts from

Sargent's “o McGuifey's.

By 1873, St. Louis had added the eighth grade to its grammar
schools. At the same time, there was also a general slow-down in
the reading pace. Perhaps the reading was simply spread out over
eight years rather than seven. For the rest of the period of use
of Leigh's system, the overall reading course remained about the
same; that is, by the end of the sixth grade in 1887 the students
had read exactly as much as the sixth graders in 1873. There were
many changes over these years in the lower grades. Most of the re-
arrangements were to slow the.reading pace in the first two or
three grades, then require more reading in the fifth and sixth

grades.

Opposition and misunderstanding of Pronouncing Orthography
continued in St. Louis, but it was not very vigorous. An editoral

on Harris' 1873 report reflects this:

We apprehend that the success in teaching by

this method (Leigh's] may be attributed to some
incidental cause; while [sic] the almost inevitable
danger of confounding the name with the sound

of an alphabetic element may be an evil serious
enough to countervail the advantages of the

method .24




At one point Harris asked rhetorically if a careful phonetic drill
combined with the word method would give the same benefits as did
Leigh's method. He answered that it would, but that the single
approach required muéﬁ less time to achieve the same results as the
two methods combined.25 This statement would not aliay the type

of objection in the newspaper article above complaining about the

augmented alphabet in Leigh's method.

During the 1879-80 school year, Harris resigned as the super-
intendent of public schools in St. Louis and moved to Concord,
Massachugsetts to devote most of his time to philosophy. He did not
become fully involved in educational matters again until 1889
when he took office as U. S. Commissioner of Education. Soon after
he left St. Louiz, his successor made a general report on the
condition of the schools. The new superintendent, E. H. Long,
praised Harris for his work, and among other things, said that the

reading was excellent and that the spelling was quite good.26

Pronouncing Orthography continued in use for many years after
Harris left the city, and it was finmally discontinued only after
several years of discussion and argument. Unfortunately, Harris'
successors did not spend much time in their official reports
discussing reading progress or the results with Leigh's system.
The course of study with regard to reading instruction remained

unchanged between 1881 and 1887, and the 1881 version was much as
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Harris had left it. Although we do not have detailed evaluations
of reading performance from the superintendent, the uniform assign-

ments for the texts indicate there were no dramatic changes.

In April of 1886, a resolution to discontinue the use of Leigh's
Phonetic Primer was brought before the school board. There is no
mention of the reasons for this motion or of discussion on the
matter. The motion was referred to the Committee on Course of

Study where it remained in limbo for two years.27

In the'background, we note changes in the schools which may
explain the move away from Pronouncing Orthography. Beginning in 1885,
supplemental reading was required in all the elementary grades,
one through eight. This was in addition to the normal text assignments.
At first, the extra reading material was provided by an educational
newspaper aimed at different grade levels. The superintendent
reported that the supplementary reading had "become a fixed factor
in our means for teaching the pupils to read."28 In the following
years, this practice gained wide acceptance among the teachers,

and there were calls for additional reading matter.

In 1888, the superintendent explained the method of initial
reading instruction as follows:
The word is the unit with which we begin. The

first step in this work is to see that the child
possesses an adequate notion of the object,




quality, or action to be represented. The
words are then used orally in various com-
binations in oral language lessons, in ad-
vanc: of the use of the printed or written
word. The analysis of the word into its

sound elements follows the introduction of

the written or printed word, and these elements
are, in turn, synthetically combined to form
new words .29

This description hardly seems fit to the phonetic approach involved
in Pronouncing Orthography; rather, it seems to be a description of
the word method. The emphasis in the entire discussion is on com-

prehension and language facility, and there is little mention of

phonetic analysis. Leigh's Primer was still officially in use at

this time, indicating somewhat of a discrepancy between policy and

practice.

In April 1888, the Course of Study Committee recommended by a

3=to-2 vote that Leigh's editions of McGuffey's Primer be dropped

in favor of the traditional orthograpﬁy version of the same book.
The split among the members of the subcommittee about whether to
discontinue Leigh's system was reflected in the entire board. When
the recommendation was made, the board members could not agree and
action was held over for a month. Then, at the first meeting in
May, the board voted to table the motion of the Course of Study
Committee. The opponents of Leigh's system were not through yet.
Two weeks later, it was moved that individual schools be permitted

to decide for themselves whether to drop leigh's Primer on a trial

basis. A complicated parlimentary battle followed, which included




name-calling and ad hominum attacks, but the motion was finally
adopted and the schools were allowed to experiment with the traditional

version of McGuffey's Primer. The dissension in the board over this
30

matter indicates that Leigh's system still had many supporters,

The entire matter came before the board again in June 1889 when
a motion was adopted to continue the experimental period for another
year. Evidently, the opponents of Pronouncing Orthography did not
have enough support among the members of the board to completely
abandon Leigh's book, but they were able to muster enough votes to
conduct the "experiment." It wes reported that thirty-two out :

of sixty-three schools had used the regular McGuffey's Primer

for 1888-89. By allowing the choice of texts, it seems Leigh's
transitional system was slowly phased out of use as individual

primary school principals decided to adopt the regular Primer,31

No further action was taken on reading instruction until
1892, In 1890, when the board should have reconsidered the experi-
ment, the members were involved in a bitter power struggle which
disrupted all business. Throughout much of the year, the president
of the School Board was unable to obtain a quorum to deal with
official matters. Because of this, the schools ran on a status
quo basis. The split of the board continued into 1891, although

it was less intense and the members did meet to discuss the most

pressing affairs, One of the internal regulations of the board

stated that text book changes could only be made in March, April,

“81=




or May to take effect in the fall at the beginning of the next
school year. Since the board did not act on the reading program
in the spring, 1891, the methods of instruction simply continued

as they were through the following year.32

By 1892, the School Board showed a greater degree of harmony
and began devoting more attention to strictly educational matters.
In May, they discussed the reading texts and the question of
possible price-fixing by the supplier of the McGuffey's series,
including both editions of the Primer. 1In the following month,

a motion was made to adopt the Porter and Coates New Normal

Readers. Action was held over, but under a suspension of regu-
lations the motion was passed and the new reading books were
introduced for the 1892-93 school year.33 Thus, after a slow
phasing out process which started in 1888, Pronouncing Orthography

was officially dropped from the course of study.

The primary texts for reading instruction which had replaced
Leigh's books used the common alphabet and a limited system of
diacritical marks, much as in a dictionary. During the first
quarter of the first grade only the sounds of the letters were
taught, but by the second quarter spelling was done by both the
sound and the name of the letters. There was a great deal of
emphasis on understanding the contents of the lessons, and supple-

mentary reading was required. This system seems much like Leigh's




method as it was adapted in St. Louis; the primary distinction is
that Leigh's 70-character alphabet was abandoned in favor of the

regular alphabet. 34

Conclusggg

The experiment with a transitional reading medium in St.

Louis was quite different from the other innovations considered.

The length of the trial is perhaps the most unusual aspect, but

the other details also bear reviewing.

There is little doubt that Pronouncing Orthography was introduced

into the schools through the efforts of William T. Harris and Dr.

Edwin Leigh. The successful overcoming of the initial problems

of the innovation could be ascribed to Harris' position as superintendent

and his continued support of the phonetic method of teaching reading.
Harris' stature and influence in the community added weight to his
official reports of the success and benefits of Leigh's system. But
when Harris left St, Louis, Pronouncing Orthography remained. There
was no official move to abandon the method for six years, and it was
another six years before the final action was taken. Granted, there
was certainly some objection to the augmented alphabet before 1886,
and part of the reason for the delay in the eventual discontinuance

was a fractional split on the school board, but this twelve years of

use after Harris left shows that Leigh's system did not depend solely

on a strong proponent.




On the other hand, the demonstrated benefits of Pronouncing

Orthography were not enough to reaist the discontinuance. An entire
generation learned to read in St. Louis by Leigh's method, and its
period of use allowed at least two complete turnovers of students
through the schools., This extended use, which would have permitted

a complete and fair trial, eventually resulted in dropping the

augmented alphabet.

The fact that Leigh's method was altered should be considered.
In most initial reading systems, the common orthography is only
introduced as the transitional step after the student has nastered
the inritial medium. Harris, however, found it necessary to teach
the traditional alphabet along with the phonetic, and even though
parental pressure may have required this change, he reported ex-
cellent resultl.35 Wwith this adaptation, Pronouncing orthography
was not being used as a strictly transitional system. The theoretical
implications of such a change require more study concerning the

details of classroom practice at that time.

It is interesting to note that Harris, who continued to be a
firm supporter of Leigh's method,36 co-authored a series of readers
in 1878 which were "an attempt to combine the word method and the
phonetic unthod."37 These readers made limited use of diacritical
marks in conmjunction with the common alphabet. They were published

while Harris was still superintendent in St. Louis and still praising

Pronouncing Orthogrlphy.38
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Supplementary reading was added to the course of study at about
the same time the dropping of Leigh's method was first discussed.
In the following years more attention was paid to comprehension, and
reading instruction in the first grade came to resemble the word
method.39 As in other cities, perhaps an understanding of the reading
matter took a higher priority over phonetic analysis and pronunciation,
so that the schools adopted methods of reading instruction with the

emphasis in this order.

The abandonment of Pronouncing Orthography in St. Louis was
very quiet; no dramatic objections :ad precipitated its sudden dropping.
The majority of primary school principals over a period of years
decided on their own not to use the method, and later the School
Board officially dropped it by switching to a new set of readers.

After many years of use, the benefits of leigh's system could not

support its continuation.
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PART 6

BOSTON, MASSACHUSETTS




Leigh's Pronouncing Orthography was also used on a system-wide
basis in the public schools of Boston. For a detailed treatment of
this experiment, see Gillooly.1 In order to present a complete picture
of the use of transitional reading systems during this time, we will

review the findings of Gillooly's study.

In 1866, Leigh's method was introduced into one of the thirty-
eight schooi districts in the city, and by 1874 it was being used
in thirty-two of these districts. Up to this time, Pronouncing
Orthography was not specifically required in the primary schools and
the head ;E-each district apparently determined whether the tran-
sitional medium would be used in his district. Then in 1876, the
School Committee passed a resolution ordering the use of Leigh's

edition of the Franklin Readers for beginning reading instruction

in all the schools.

After two years, however, the School Committee ''reversed it~

self by reinstating the common-type editions of the Franklin Readers

2
as permissible first readers." No reason for this action is reported
in the official records. Gillooly discusses possible explanations
from Harrison,3 and on the basis of his own research develops several

hypotheses., He concludes:

From tlie evidence collected in Boston, then,
it appears as though Pronouncing Orthography was
rejected not because of an insufficient supply of
books or the absence of its chief advocate, as
has been claimed, but because of a general lack
of efficacy.




Even when novelty effects were uncontrolled

and, hence, added to the effects due to the new

writing system alone, Pronouncing Orthography was

unable to produce results in t. o. [traditional

orthography] which surpassed those attained when

traditional orthography was used all llong.4

Thus, Leigh's method was used system-wide in Boston for only two

years, Most of the school districts had used it for a longer period
but the previous use was on a trial basis. The Boston experiment
certainly did not match the St. Louis use of Pronouncing Orthography
in either duration or extent. Nevertheless, the overall course of

events bears a strong similarity to the experierice with transitional

reading media in other cities.
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PART 7

PORTLAND, MAINE




The last major experiment with an initial reading medium which
we will consider is the use of Leigh's Pronouncing Orthography in
Portland, Maine beginning in 1875. This trial had the latest starting
date of any of those considered within the scope of the project. The
topic has not been included in previous historical studies on this

sub ject.

The reading instruction in the elementary grades in Portland
in 1872 was based on the use of the word method. The course of study
indicated that "words are taught, as the symbols of objects, and
not the names of letters of which the words are composed."1 The
School Committee reported seven out of eleven schools used the word
method regularly, and three others used it somewhat. It seems
that the word method had recently come into vogue in Portland, having
displaced the A-B-C approach of reading instruction. The Annual
Report of the School Committee quoted one of the local principals
who "gives it as his opinion that there is a gain in time of at
least 40 percent in teaching children to read by this plan [}.e.,

the word method]."z

The school committee also stated that ten of the schools were
using "Phonic Spelling." This subject is not exactly defined, but
the lessons consisted of spelling the words both by letter and by

aound.3

In 1873, the School Committee adopted a new set of readers,

the Independent Readers, which was introduced into all the primary




schools.4 This was apparently a move away from a strict word method
approach, since the new readers had a partial system of diacritic
marks. The impression is that the readers used marks much like a
dictionary. It is definite that the new books did not make such

complete use of diacritical signs as did Leigh's Pronouncing Ortho-

graphy.5

Also in 1873, Thomas Hill, who figured so prominently in the
Waltham experiment, came to Portland to accept a ministerial positionm.
He had retired from the presidency of Harvard in 1868 due to ill-
health and family problems. Hill's first wife died in 1864 and at
the same time the difficulties of his administration at Harvard
began to mount, He remarried in 1866, but within a year his second
wife became chronically ill, Thomas Hill was exhausted now from
the cares of running Antioch and Harvard and from the burden of
his first wife's sudden death and‘his gecond wife's terminal illness.
On the advice of his doctor and close friends, he resigned from

Harvard in September, 1868, and moved back to Waltham, where his

wife died six months later.6

For the next four years, Hill renewed his past interests. He
gerved two years on the Waltham School Committee, and one ycar as
Waltham's delegate to the Massachusetts Legislature, He wrote
numerous articles and joined his friends at Harvard for weekly dis-

cussions. Hill preached frequently, but was never able to return

to his previous pace of work. He did extensive traveling in this




country, and sailed for almost a year on a geographic expedition
around South America. He returned from the voyage in late 1872

and then in February, 1873 became pastor of the First Parish Church
in Portland. Hill's biographer characterizes this whole period

as a readjustment after the strain at Antioch and Harvard, "a

period of im.roving health and renewed intellectual activity."7

While he was at Harvard, Hill became acquainted with Leigh's
Pronouncing Orthography. In August, 1867, Edwin Leigh gave a
demonstration of his transitional medium in Boston and exhibited
books printed in the "pronmouncing type." The subjects used by
Leigh certainly testified to the usefulness of the system to teach
reading.8 Hill knew of this demonstration and it seems likely
that he would keep himself informed on the progress of the Boston
experiment with Leigh's system. Given Hill's intellectual back-
ground and his concern for and understanding of reading instruction,
he probably knew the results of the use of this new transitional
reading system in both Boston and St. Louis. So, Pronouncing Ortho=-
graphy was certainly known to him when he arrived in Portland in

1873.

In the spring of 1874, the School Committee invited Hill to
attend a meeting of Primary and grammar school teachers and take
part in the workshop-type conference. This action indicates a
recognitton by the school authorities of Hill's background and

experience in education, and reciprocally, Hill's interest in the




city's schools.9 Hill's previous activities and his credentials
accorded him a sizable degree of influence and popularity in Port-
land, which had not often had such a well-known and important resident.
"Ag a pastor whom his people found to be so learned in an amazing
variety of subjects, Dr., Hill was sought as one who could answer

every question."lo

In 1874, Thomas Hill was elected to the School Committee of
pPortland, and was sworn in with the other new members in March, 1875.
He was active from the start, and at his first meeting, moved that
a subcommittee draw up a set of rules and regulations for the functioning
of the board. His motion was approved and he was appointed as one

of the members of the subcommittee.11

Approximately two weeks later the subcommittee reported back with
its recommendations. One of the proposals was that "a committee of
three be appointed by the Chair to take into immediate consideration
the course of studies, the text books, apparatus, and the methods
of teaching in all grades of our public schools."12 This proposal
was approved and Hill was appointed as one of the three members of

this standing subcommittee.

At a meeting of the school board in August, this Committee on

Instruction made various recommendations for the text books to be
used in the Portland school system., One of the suggestions was the
introduction of "Leigh's Charts and Primer." The full board accepted
the report of the Committee on Instruction and Leigh's Pronouncing
Orthography was used starting in the next month, i.e., September, the

beginning of the school year.13
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It would seem that Hill had convinced the school-committee members
of the benefits of an initial reading system. Land sees a direct casual
relation and ascribes to Hill a good deal of authority. "On being
elected to the School Committee in 1874, Dr. Hill introduced into the
early grades his own geometry and also Dr. Leigh's phonetic readers."l4
More likely perhaps, Hill worked behind scenes, discussing with the
committes members the various arguments in favor of such a system

until they agreed to the innovation.

At this time, Hill could point to the results of similar experiments
in other cities as good reason for using a transitional alphabet.
Shortly afterwards, he wrote that twenty=-five years' experience had
convinced him of the benefits of a phonetically-regular method of
reading instruction. Specifically concerning Leigh's system, Hill
could mention the favorable results being obtained with Pronouncing
Orthography in Boston and St. Louis, two cities which were acknowledged
leaders in education at this time. Hill may have recelved some
support in this part of his presentation from the Superintendent of
Schools, who had been a teacher at Boston English High School, and
thus would probably be aware of the phonetic work in the Boston

schools.15

The claim that a phonetic reading medium could improve pro-
nunciation would have application in Portland. In 1876, about 35%
of the school population was classified as being Irish in nationality.16

Whether this figure means Irisi-born or first and second generation
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American-born is not clear, yet it brings to mind Hill's comment cn
the Waltham experiment, where there had also been a high percentage
of Irish in the population: "The phonetic print corrected the brogue
of the Irish children and the Yankee dialect of the American in a

17
surprising manner."

Another of the claimed advantages of a transitional reading
medium at this time was an improvement in the students' spelling.
This is evident in some of Hill's previously quoted comments.18
It seems that the Portland schools were having difficulties in
spelling performance at this time. The 1875 Report of the School
Committee indicates they were quite unhappy with the results of

spelling tests, and they urged the teachers to pay special atteniion

to this subject.19

The above discussion indicates areas in which the members of
the School Committee might have beenparticularly open to claims

for an initial reading system. With the weight of Hill's influence

and prestige added to the arguments, the decision to use a transitional

alphabet is not surprising.

Apparently Hill had not intended specifically to use Leigh's
method. He reported that, "We found the Cincinnati books out of
print, and were forced to use Leigh's type."zo
was probably the introduction of any acceptable transitional reading

alphabet, His first choice would be Phonotypy, as he had used in

Hill's primary concern




Waltham, but Pronouncing Orthography would suffice. He said of it,
"A second mode [}f avoiding multiple grapheme-phoneme relltionshipﬁj

is to use some simple diacritic signs...Dr. Edwin Leigh's type is a

most ingenious device of this kin ."21

The School Committee reported:

With their immediate predecessors they would say
that they "felt little inclined to make serious
innovations in established methods;'" but...they
wish also to introduce certain methods which have
been established by ample experiments elsewhere,
or which may be called established by the general
consent of all the best writers on education of
the past and present centuries.22

They went on to say, "As a help in learning to read your committee have
added to the apparatus of the primary schools, primers, and charts

23
printed in Dr. Leigh's pronouncing alphabet." The primer they refer

to, introduced in September, 1875, was the Franklin Reader transliterated

in Pronouncing Orthography.z4

Hill authored the section in the annual report on the phonetic
innovation during its first year of use. He was careful to explain the
reasons for using such a system to the people of Portland. He stated
there was no doubt about its advantages, and that good progress was
being made. It was also noted in the same report that greater attention

was being given to both reading and writing in the primary and grammar
25

schools.

An explicit statement cf the result of using leigh's alphabet

is not found in the reports of the next several years. The overall
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impression from the discussion of the course of studies is that the
committee was satified with the method and that the results were
generally favorable. It was stated in 1877 that "in some special cases,
notably we may say in the use of Leigh's type, in the lowest grades

in the Primary schools, a very gratifying progress has been made.“26

From a later text-book list, it is evident that the School

Committee purchased a set of Leigh's Second Readers in 1877. There

is no reason given for this action, nor is it even mentioned, except
in the purchase record. Whether they thought Leigh's method wae in-

complete without the Second Reader, or whether they hoped to improve

upon the results obtained with just the Primer is not stated. 1In
any event, the purchase indicates a continuing commitment to the

method.27

Mention was not made in the reports of objections to Pronouncing
Orthography. Hill explained this, saying, "It [}eigh's systeﬁﬂ is not
equal, as a means of facilitating the child's labor, to the Cincinnati
Phonotype, but it has the advantage of not exciting so much pre judice,
at first sight, among the parents."28 Land, however, in speaking of
@ Hill's role in introducing Pronouncing Orthography, says that
nopposition soon came from those who did understand the logic of his

1nnovations."29

By 1880, the teaching of reading generally shifted away from a
strict phonetic approach. Much more emphasis was placed on compre-

hension and understanding of the content, with less emphasis being
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placed on phonetic analysis of the words. In 1879, we find this trend
thus indicated:

Of the two methods in most approved use, the '"word

method," and the "Phonetic," we employed the latter

using primary readers printed in Dr. Leigh's type.

It is recommended to our teachers of beginners,

even though we use the Phonetic method, to give
pupils at the first a clear apprehension of the

ideas represented by the words to be learned." 30
In the following year, the word method was specifically recommended
to be used in conjunction with the phonetic drill. The "experienced
teachers" of the city were said to be in agreement with this combined
approach of Leigh's type and word method. The general instructions

to teachers include exercises to test and insure good comprehension.31

At the same time, additional reading work was introduced into the
schools. The School Committee decided that the readers alone did not
provide sufficient reading matzrial, so they added supplementary books.
They explained their decision by saying, "Much reading makes good
readers."32 They reported that this action resulted in an improvement
of reading. These steps taken by the committee, both in suggesting
the use of the word method and in providing supplemental reading, were

part of a greater emphasis on reading content.

In 1880, the board was still quite concerned about spelling.
"One thing, we regret to say, was too prominent to be allowed to pass
without notice, that is, the great amount of incorrect spelling."
This statement was directed at all the schools, followed by a plea that

the teachers pay more attention to this subject.




Thomas Hill apparently was noQ_re-elected to the School Committee
and finished his term in March, 1879.34 It seems the people of the city
now looked somewhat askance at him. They considered his remarks in
the 1876 School Report as ‘'visionary." In the 1877 Report, Hill
authored a philosophical discussion of the place of music in the
schools, which drew criticism and facetious remarks. In addition, Hill
had attacked the then very popular theories of Darwinism., It seems he

finally came to be considered old-fashioned and slightly out of touch.35

Hill's absence from the School Coﬁmittee did little to help
Pronouncing Orthography, since he was its strong supporter in Portland.
About the same time, another event occurred which would not help
Leigh's system. The city of Boston dropped the use of Pronouncing
Orthography in 1879 after only two years of system-wide use.36 Since
Boston was still an acknowledged leader in public education, the
abandonment of Pronouncing Orthography there could have only a nega-

tive influence on its use in Portland.

As referred to above, leigh's alphabet was still being used in

portland in 1880. The course of study for that year required that

Leigh's Chart and Primer be used during the first term of the beginning

year, and that the Second Reader be used during the latter half of

the first year. These same items were still specified for the school
year ending in 1882. 1In April of 1882, however, the School Committee
voted "that the matter of school readers, also of supplementary
reading for the schools, be referred to the Committee on Course of

Studies and Text Books to consider and report to the Bmard.”38
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Although the report of the subcommittee is not in the records,
it apparently lead to the abandonment of Pronouncing Orthography in
1882. The course of study for 1883 indicates that a mew reader was
being used in the first grade. The School Committee said in 1883,
"The furnishing free to the schools this year of two series of
excellent school readers, at a merely nominal price to the city, has
produced most excellent results."39 The new books were Sheldon

Readers and McGuffey's Eclectic Readers %0

Portland had thus discontinued the use of Leigh's Pronouncing
Orthography without giving reasons for doing so, at least publicly.
The probable causes for such action came out in retrospect. The
School Committee stated later that the reading was just as satis-
factory in the traditicnal orthography as it had been in the phonetic
alphabet. One of the members wrote:
The quite uniform testimony of the teachers of
the sixth class [first grade] is that their
children have done as much and as good work in
reading as ever before, even when they used the
phonetic type. I was not expecting this; but
on testing their classes I am convinced that
the teachers are correct, 1
We must stop here to point out, as we have done in the other cities,
that there is no indication of any type of objective evaluation to
substantiate this statement or others of this type made with regard to
the Portland experiment. Both the favorable and unfavorable comments
on the progress of Leigh's system seem to be mostly gsubjective impressions.

There was, however, an emerging sense of experimentation which should be

considered before all the above comments are discounted. As early as




1877, the Annual Report shows an understanding of the problems of

evaluating pupils from one class to another. In 1882, most of the
classes of the same grade had identical instruction in an effort to
achieve some uniformity in the school system, but it was commented
in 1884 that differences between the individual teachers can greatly
affect the student's achievement even though the subject matter

was uniform. Thus, there was some progress to sophistication of

the experimental method in education; and this should be kept in mind

in judging the comments on reading progress.

After Leigh's system was dropped, the word method was used for
the teaching of reading. This was combined with the sertence method
by 1885 which shows the continuing emphasis on comprehension in the

reading instruction.

Conclusion

In reviewing the reasons for the abandonment of Pronouncing
Orthography in Portland, the oddity of Leigh's alphabet is the ex-
planation most often encountered. In a discussion on the new first-
grade readers, it was said that they had the '"ordinary type, not disfigured
by any diacritical marks whatever.,.Nothing therefore has been learned
that is afterwards to be unlearned, or even forgotten, == nothing of

4
questionable utility."

It is not known how strenously the parents may have objected to

Leigh's alphabet, but the teachers did not entirely approve. By
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1879, four years after Pronouncing Orthography was introduced, they
were combining it with the word method. After the dropping of Leigh's
method the teachers said that now a second grade student should read
better because he did not have "the inconvenience of learning a

new type in learning the common type."44 We have seen elsewhere that
unless the teachers were convinced of the merits of a transitional
reading system, the results would probably not be favorable. The

statement that there was in 1877 a '"very marked improvement observed

in teaching reading, since the introduction of Leigh's type"45
could be accounted for by the novelty effects of so much attention

being focused on reading and the new alphabet.

As indicated above, Boston's dropping of Leigh's system wmay have
had an adverse effect in Portland. The time lag of three years be-
tweeni the abandonment in Boston and in Portland, however, would lead
one to question the relative importance of this factor as a reason

for discontinuance in Portland.

Financial considerations may have had some influence in the
decision. It was quoted before that the new readers which were in-
troduced into the schools and which replaced Pronouncing Orthography
in the first grade were obtained at a minimal price. Perhaps the
School Committee saw an opportunity to acquire new text books throughout
the schools at a substantial savings, and in order to maintain the

continuity of the series, also purchased the first=-grade edition.
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The distinct emphasis on comprehension in reading in the early
1880's might have forced out the phonetic approach. The authorities
may have felt that Leigh's method devoted too much time to the
elements of the words and details of gsounds, and not enough time to

the content. The use of the word method along with the phonetic

method seems to imply this.

The chronic complaints about the poor spelling of Portland
students were to the detriment of Pronouncing Orthography. One of
the system's claims was improved spelling, and the authorities
evidently did not observe this particular result. In trying to find
a cause of the low performance in spelling, they may have simply
placed the hHlame on the reading method currently in use. In any

event, the spelling became no better with Leigh's system, according

ts their observations.

The effect of losing the principal proponent does not seem
important in Portland. It is evident that Thomas Hill was the moving
force in the introduction of Pronouncing Orthography. For various
reasons, the extent of his influence had greatly declined by 1879,

when he was no longer on the School Committee; yet the system

continued in use. Hill remained in Portland until well sfter Leigh's

method was finally discontinued, so his presence seemed to have

little effect.




Pronouncing Orthography was used in Portland for seven years,
and the pattern of its use and abandonment is familiar. It seems
that Leigh's transitional reading system did not demonstrate results
sufficient to continue its use. Financial pressure or teacher
resistance may have been more compelling than the benefits of the

method. On the other hand, factors directly related to its efficacy,

such as comprehension and spelling, seem involved in the abandonment.
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PART 8

CONCLUSION




In the preceding pages, we have discussed the events concerning
the use of transitional reading media in six different communities
during the latter half of the nineteenth century. An effort has been
made to present the circumstances leading up to the innovation of
one of the initial teaching systems in each of the cities. The
reported results were given in following the progress of each experimental

use of such a system. Factors not specifically related to reading

performance were discussed where they had a direct effect on the experi-
ment. Finally, the steps leading to the eventual official abandonment

of the transitional media were outlired, and the relative influence

of the factors involved in the discontinuance were considered. Now,

by way of summary, we can view the separate experiments collectively.

For the most part, thé individual uses of the transitional media were
kept distinct in the narrative discussions. It is possible, however,

to find broad interrelationships between the various experiments. Al-
though we will not do so, it would be possible to consider the particular
trials as part of a single movement in the U. S, at that time for the
introduction of transitional reading media. From the preceding material,

we will trace the relationships on a city-by-city basis.
57

Thomas Hill, while in Waltham came in contact with both Eliaé
Longley and Benn Pitman of Cincinnati, first through mutual £friends,
and then by written communication. Longley and Pitman obviously
were working towards the same end and were well acquainted. Superin-
tendent Farnham of Syracuse likewise was in contact with Longley

and Pitman by correspondence. One of Farnham's co-workers, J. A. Allen,
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evidently journeyed to Waltham or Boston to investigate Phonotypy,
then returned to Syracuse to help introduce the method here. 1In
addition, Farnham wrote to Hill concerning the practical details of
Phonotypy's use. In St. Louis, William T. Harris, who had learned
Isaac Pitman's shorthand in college, originally attempted to have
Pitman's phonetic alphabet introduced into the schools. His friend
and co-worker, Dr. Edwin Leigh corresponded with Longley in Cin-
cinnati. later, Dr. Leigh developed Pronouncing Orthography which was
then used in the St. Louis schools. Further extending the inter-
relations, lLeigh went to Boston to demonstrate his teaching method,
and the system was quickly introduced there on a limited basis.
Thomas Hill, then at Harvard, learned of Pronouncing Orthography
through Leigh's visit, and later Hill helped introduce the method in

Portland.

Though not all the communication between the principal figures
in each city was on a personal basis, it is obvious that thore were
various degrees of information-exchange among the leading proponents,
This is by no means evidence for a well-organized movement, though
some of the then-contemporary literature would imply this. Perhaps
more accurately, the transitional resding media were a popular topic

in educational circles, and a topic about which many individuals

were willing to report results.

Even though the supporters exchanged procedural informatiocn on

the best way to use the initial teaching systems, the final result
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was consistently the same, i.e., the system was dropped from use.
This fact, like other general characteristics, applies to each of
the cities involved. Indeed, it is possible to describe a single
pattern of use for all of the experimental trials discussed above.
Specific details may vary in the different locations, but the over-

all course of events is the same. The pattern is as follows.

In the first stages, a strong supporter of one of the transitional
systems, who has a good deal of influence on the school authorities
or is a high-level school official himself, convinces the authorities
to introduce the particular transitional medium into the beginning
reading classes. This can be either on a limited basis to a small
number of classes or on a large scale to the entire school system.
The supporters then report excellent results in using the method;
the benefits range from improved pronounciation and reading progress
to improved general scholastic performance. It should be noted
that objective and subjective evaluations are intermingled, with the
emphasis on the latter, Often the supporters who give these findings
are also responsible for making the official report with regard
to the continued use of the method. The trial continues on the
basis of these results. Then eventually, without much discussion, the
transitional system is abandoned. In just one case, Cincinnati (first
trial), was the possibility or desirability of discontinuance officially
reported before such action was taken, and in only two locatioms,
Cincinnati (first trial) and Syracuse, were reasons which related to

reading progress explicitly given ex post facto for the abandonment.
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The pattern, therefore, is one of innovation, continuation with
good reported results, and discontinuance. The time intervals of
this cycle vary from about a year in the short experiments in Cin-
cinnati to about twenty-five years in St. Louis. Phonotypy was the
transitional system used in the first three reported cases, up
until 1863 in Syracuse; the later experiments, beginning in 1866

with St. Louis and Boston, all used Leigh's Pronouncing Orthography.

In each city, an attempt was made to account for the dis-
continuance of the transitional reading system in terms of the
direct historical evidence. A single predominant influence or event
was often found responsible for the final action of the school
authorities. In Waltham, for instance, the leaving of Thomas Hill
seemed to precipitate Phonotypy's abandonment. The presence or
absence, however, of the leading proponent did not seem to be im-
portant in some of the other cities. From all the material, we
were not able to find a simple common factor involved in the dis-
continuance of an initial reading medium. Instead, there seemed to
be a variety of reasons depending on the city and the individuals

concerned.

In his recent paper (see foctnote 2, Section Two), Dewey postu-
lates eight reasons why an initial teaching medium did not survive,
Many of these reasons can be applied, in part, to the cases presented

here. We have added other causes of our own to explain the instances
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of abandonment. These additional casual factors became evident from
the historical material, and are included in the city-by-city dis-
cussions. All of these reasons, however, including Dewey's, tend to
account for the dropping of a transitional system by factors not
directly related to the effectiveness of the system, For example,
the inertia due to conformity or the leaving of a principal pro-~

ponent say little directly about the value of the teaching instrument,

1f we try to account for the pattern of innovation in terms
of the efficacy of the transitional reading medium, we can view
the reasons referred to above as symptomatic of more basic con-
siderations. Time and again, a transitional alphabet was introduced
and finally abandoned. In each city, factors not directly related
to reading skills such as parental objection, vested interests, etc.,
became important enough to result in the dropping of the system.
Evidently, the transitional media did not gain enough support on
the basis of their demonstrated effectiveness to offset these indirect
influences. To the school authorities, the observed efficacy of
the initial reading media at that time was not significantly greater

than the traditional methods of reading instruction.

Overall, then, there are two ways to explain the consistent
eventual outcome of the cycle of innovation seen in transitional
reading media. Keeping in mind the model given in the beginning of

the Conclusion in Section Two, the discontinuance in each city
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could be ascribed to various factors not related to the direct
results of using the medium. In this case, we must accept a list
of explanations in order to account for all the cities together.
The reasons on this 1list are highly subjective and depend on local

conditions.

On the other hand, we could extrapolate one step to choose
a parsimonious explanation which would draw a single thread through
the entire report. In this case we would entertain the possibility
that the transitional media were not effective methods of reading
instruction. The repeated discountance would then be due to factors

directly related to the efficacy of the systems.

The historical evidence has been presented and the possible
interpretations have been outlined. The course of events can either
be explained by factors unrelated to the effectiveness of the
phonetic alphabets, with the implied long list of specific influences,
or the reader can accept the parsimonious explanation which relatee
the abandonment of transitional media directly to a lack of effective-

As a postscript, the similarities between the uses of transitional
reading media in the nineteenth century and the current work being
done in the area should be considered. Those familiar with the
attention being received by the subject from the press and in the
literature will note that various aspects in the historical discussion

are much like parts of the present-day situation. The enthusiasm of
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the supporters, the attention paid to the benefits of a transitional
system, the concern for certain procedural matters, etc., seen in

the previous century, all have their parallels in the current work.,

For that matter, the contemporary transitional media are direct off-
spring of the systems used above. Indeed, we could take quotations from

the historical material and fit them perfectly in context into the

current literature.

No contention, however, will be made about the predictive
validity of the historical study as applied to recent experiments.
While there are many close parallels, there are also significant
differences. The current work employs more gsophisticated experimental
design and draws from the field of educational psychology, which was
just forming during the era discussed above. Now, a more accurate
evaluation of the effectiveness of transitional reading media can
be made, and a decision to abondon such systems or to expand their

use can be made on the basis of sound experimental evidence.

It is too early in the current work to determine whether the
pattern of innovation seen in the nineteenth-~century material will
appear in the present-day situaticn. The historical pattern, however,
as part of the history of education should be considered as a point
of reference in dealing with the introduction and use of transitional

reading media.
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Sy @ e — et ¢ T e W D S N RN
oy

MISTHRIZ OV 0€ KIGEN, -

BF MULL A. KEBLZ,

. GAPTER IIL _

Yes, it woz a priti litl kotaj, wid its hw Jt wolz and
tren bljude, its latis eautwind wift kligip vinz, and

aded b a fiy ornumental trez.  {e frunt woz ci-
lozd b} a priti hwit feos; and roz bufez and a fy .
¢os flserz Lorderd de litl pab lediy tu de gat., '

e kovi litl parlor, to, wid its simpl hwit drapt
windog, plan kqrpet, and priti paperd wolz, wid ity
simp! but wstful turnivyr, and a fig gos piktyez, pre.
zented a most plesip and hom-1jk aperuns,  dareat
Jylya from du tu du at hor embroderi, hwyt de trusti
Jun ateuded tu ber hyshold afyrs, But alus! aganj
kam at legh tu Jylya; for Juo woz smnond homw,
and Shwar kad a gerl be fsnd tu fil hgr plaa?  Mr,
Harvard ns stqrted of in sgrg ov wun, and Jylya
woz in a dredful stat ov apajeti. '

At lepba violent rip sumond hyr tu de dor.

«Je top o0 de mornin' tu yer, mqm; an 9iz it
yeraelt az iz wontin® a gorl?" skt arozi ekt duterov
Erin, byip and kurtsiip violentli, o

4 Did Mr. Haevard send yo?” askt Jylya,wid il-
konsetd velisafon,

“¥ur, it woz hiz on Llised silf, and mi num iz Lidt,
MaKigrkin, mqm; and it's me dat wil dw yer wurk
git wel;? and Bidifolod Ms, Harvard intu de kigen,
hwar fe instold hgseli fortewid, .

Ny we wil not atemt tu deslrjb de sen dat folod.
Bidi had previusli atended tu gamber wurk alon;
but az e woz ¥tov wurk, {e konklyded tu tri de
kigen. Did Bs. Harvard order pudipe, kusturd, oc
eni kjnd ov pastri, du never bor de lest rezemblans tu
hwot du wyr intended for,  Bred, met and vejetablz
wer entjcli toind in @e kukip; de kigenand de dinip-
rom wer olwaz in de utmost konfizon, tu sa unutip .
ov e pantri and sclar de parlor and slepiy romz
wer stjtli put in order.  Liveri Sip beka disorder,
and Jylya, tird and sik ov mismunyjment, gro pevif
and sulen, gretip byr huzbund ta de derti, dusti, pqre
lor nacl uninvitip tabl wid an il-konseld frsn,

g Kant yo lgrn Bidi vt kep a neter hys and kuk
beter?? askt dir. Iarvarnd plezuntli wun evnip, uz he
sat bj de literd seuter-tubl, and ponted ta de priti
lamps kuverd wid dert and gres. de remqrk woz
evidentli not intended az a repraf, but Jylya anserd

qrpli— .

"l'h tigk yo mit hav ron beter fan tu got suga aarl
az Bidi—kant § loen bge?=-d naver woz brot up t
sug drudjeri.”

“ Yo uo j kud get no wun els,” onserd de huzband,
stil plezantliy and, morover, olwaz supord a ludi
+ fud no hy tu syperintzud hyshold afqrs hygrselts

>

Sample o‘f Cincinnati Phonotypy from
Type of the Times, vol. 11, p. 123.
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140  Ilillard’s Seconcl Lecder.

' 3.
Where the purple violet grows,
Wherve the bubbling water flows,
Where the grass is {resh and fing,
-y’ . A [
Pritty cow, go there and dine.

»

.—-—-.Q:o:oo-———

LISSON LVIII,

duty  evening {cacher
wroyg understand” whenev'er

minutes right unwillinely
ougnt *  lopger Ilenry -

sur prised’, mpressed with | vespect’ ed, thought kiyhly

wonder. of. ‘ Lily.
un pleas’ ant, disagrecable. | cheer ful lyeidlingly, read-
sor row fully, sudly. lo beyed’, minded.

OBEDIENGCE.

1. When Ilenry was about’ five
years old, his mother took him
“up on her lap wne evening, and
seid, “Ilenry, it is time for you
to go to bed”

Sample of Leigh's Pronsuncing Orthography from
Hillard's Second Reader, p. 140.
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001

100
101
{ 102
‘ 103

200

300
310
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educstional history; initial reading instruction; Phonotypy
Pronouncing Orthorraphy; phonetic alphabets; Willism T Herris;
Bdwin Leigh; “homes Hill; VWaltham (I*ans. ) schools; Cincimmati
schools; Syracuse schools; St. Louls schools; Boston schools;
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1OENTIEIL kS

AUSTIRACT

An investigation was made of verious experiments in the
United States during the nineteenth century to voe phonetic
alphobeto as tranesitional media for inivial reading inastruction.
The primery objcotive was to present & history of this little
known espect of educstion. Therefove, the actval clroumslences
surrounding coch of the mejor usco of such transitional medie
arae considercd in some detail. The material presented is bhased
on an extensive search of primzry sources. Certain of the
experimonts have beon previously unreportcd in the background
literature of phonetic teaching mcthods. A cyclo of innovatidn,
uso and discontinuance is postuletcd ce a meens of structuring
the historical facts. Tho currunt relevenoce of the projéc% lies
in a corparicon of the siniluritico batween thoe repoxt end
prescent cducational activity.




